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Introduction

Background

The Department of Education has made a commitment to provide a broad-based, quality education in the public
school system and to expand the range of programming to better meet the needs of all students. The
Department is working in collaboration with school boards and other partners in education, business, industry,
the community, and government to develop a variety of new courses.

The Nature of Sociology 12

The discipline of sociology provides several significant benefits to students as they complete their public school
education. First and foremost, the scientific study of human behaviour promotes a greater understanding of
self, expanding students’ perspectives on their development to this point in their lives. Sociology provides
students with key insights into the factors that have shaped their growth as members of society from birth to
the point where they stand on the verge of entering society as young adults. Students have been influenced
daily by their relationships and interactions with others.

Sociology also promotes a greater understanding of the behaviours of others, not just in our own community,
region, and society, but also around the globe. We live in a complex and rapidly changing world, one in which the
actions of others near and far shape our daily lives. Sociology's systematic, scientific analysis helps students
make sense of the society and world in which they live. Its perspective also promotes a greater acceptance of
those who are “different” than us at a local, regional, and global level. The discipline also provides students with
strategies and skills they can use to understand the behaviour of the people with whom they interact daily.

Furthermore, students benefit from the development of interpersonal skills promoted by the study of sociology.
Its efforts to understand the behaviour of others provides students with strategies that are useful in daily life.
Many students who select sociology as a field of study are interested in careers in which they will work with
others either as co-workers or clients for various services. Developing a greater awareness, understanding, and
acceptance of others’ behaviour is a valuable asset for students pursuing a career in any field in which they will
work directly with other members of society.
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Course Design and Components

Features of Sociology 12

Sociology 12 is designed to introduce students to the scientific study of human society and interaction. The
course is built around five units that provide a broad overview of the field of study:

Unit 1 — Sociology: A Social Science

Unit 2 — Culture: A Shared Human Experience

Unit 3 — Socialization: The Shaping of Human Behaviour Unit 4 — Social Organization: Living Together as
Humans

Unit 5 — Social Control: Deviant and Conformist Behaviour

The central focus is on providing students with a deeper understanding of the social groups and society in
which humans live, with a particular focus on a Canadian context. The course provides students with an
enhanced understanding of human behaviour — their own and the others with whom they interact on a daily
basis — as well as a firm foundation for pursuit of further studies in behavioural sciences at the post-secondary
level.

Students have the opportunity to take Sociology 12 as either an open or an academic course. The specific
curriculum outcomes (SCOs) for Sociology 12 as an open course are printed in standard type. The SCOs for
Sociology 12 as an academic course include those printed in standard type (Sociology 12 Open) as well as
those printed in boldface (for Sociology 12 Academic only).

Key Concepts in Sociology 12

Sociology's key concepts reflect its assumption that the characteristics most associated with human beings
develop and are continuously shaped primarily through our interactions with others. Thus, sociology seeks to
explain individual behaviour by examining it in the social context in which it occurs.

The study of sociology is built upon several key concepts and assumptions. First and foremost is the concept of
society— the organized structures in which humans live. Human societies have evolved from their simplest
tribal forms to complex modern structures. Sociologists are particularly interested in analyzing the
development, structure, and operation of human societies, with particular emphasis on the way in which they
shape their members’ behaviour.

All societies share a common culture— a combination of knowledge, beliefs, values, behaviours, and material
objects that are passed from generation to generation within human society. Culture is the glue that binds
members of a society to one another. It not only allows members to communicate and share meanings; it
shapes and defines the way in which people live their daily lives.

Sociologists also examine the process of socialization— the process by which culture is passed from generation
to generation within a society. Sociologists believe that the majority of human behaviours and characteristics
are learned through social interaction with other humans. This emphasis on nurture distinguishes the
sociological approach from other scientific perspectives, particularly biology and genetics.

Deviance— behaviours or beliefs that differ significantly from social norms and expectations— also attracts the
attention of sociologists. These behaviours represent instances where socialization has failed to shape the
individual into what society defines as the “norm.” The extent of non-conformist behaviour poses a challenge to
the stability and functioning of modern societies.

Cross-Curricular Connections

The discipline of sociology allows students and teachers to make connections with a number of other areas of
study available in the Public Schools Program. Its greatest connections are with subjects in the humanities—
political science, economics, and global geography in particular.
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Sociology provides students with a perspective from which to study the operation of key social institutions.
Economy, for example, develops and distributes the resources necessary to meet basic human needs. Every
society develops economy in some forms; sociology allows students to understand the role in which the
production and distribution of products and services is key to the healthy development of society’'s members.

Government— the focal point of political science— is another critical social institution of interest to sociologists.
The role of government in establishing and maintaining stability in a society are keys to its successful operation.
Sociology allows students to understand its role as well as appreciate the relationship between the forms that
government takes and the societies in which they develop.

Many of the themes and topics examined in global geography directly relate to the problems and challenges
facing modern societies. Sociology can provide students with a broader understanding of human behaviour,
helping students understand the various problems that face societies around the world, their impact on the
societies in which they occur, and the processes by which solutions can be developed and implemented.

Organization
Outcomes

This section provides specific curriculum outcomes for the unit. While the outcomes may be clustered, they are
not necessarily sequential.

Suggestions for Learning and Teaching

This section offers a range of strategies from which teachers and students may choose. Suggested learning
opportunities can be used in various combinations to help students achieve an outcome or outcomes. The
suggested strategies may also provide a springboard for teachers to choose other strategies that would be
effective for their students. It is not necessary to use all the suggestions that are included, nor is it necessary for
all students to be involved in the same learning experience.

Suggestions for Assessment

This section provides suggestions for assessment of achievement of the outcomes and are often linked to
Suggestions for Learning and Teaching. The suggestions are only samples; for more information, read the
section Assessing and Evaluating Student Learning.

Notes

The Notes section contains a variety of information related to the items in the other three sections, including
suggested resources, elaborations on strategies, successes, cautions, and definitions.

Suggestions for Learning and Teaching and Suggestions for Assessment are meant to be part of an integrated
learning experience in which assessment is a natural, authentic part of the process. For example, a suggestion
that the students complete an independent project that demonstrates the elements of art and design could be
located in either section. Indeed, the line between suggestions in these two sections disappears as well-planned
learning experiences unfold in a dynamic classroom.

Sociology 12: Teachers Guide Revised DRAFT (2024) 3



Outcomes

curriculum.novascotia.ca

Essential Graduation Learnings and Sociology 12

The Atlantic provinces worked together to identify the abilities and areas of knowledge that they considered
essential for students graduating from high school. These are referred to as Essential Graduation Learnings.
Details may be found in the document Public School Programs.

Some examples of learning in Sociology 12 that helps students move toward attainment of the essential

graduation learnings are given below.

Essential Graduation Learnings

Sociology 12

Aesthetic Expression

Graduates will be able to respond with critical awareness to
various forms of the arts and be able to express themselves
through the arts.

By the end of Sociology 12, students will be expected to

= describe the relationship between various forms of
Canadian art and the culture/society in which these
expressions occur

= understand the connection between society, culture and
the various forms of artistic expression that occur in other
societies around the world

® recognize the value of artistic expression as a part of the
natural operation of healthy human societies

Citizenship

Graduates will be able to assess social, cultural, economic
and environmental interdependence in a local and global
context.

By the end of Sociology 12, students will be expected to

= describe ways in which Canadian society has been
shaped by interaction with various cultures and societies
around the world

= understand the way in which cultures and societies
around the world continuously interact with and shape
one another

= analyze the impact of this interaction on their daily lives

Communication

Graduates will be able to use the listening, viewing, speaking,
reading, and writing modes of language(s) as well as
mathematical and scientific concepts and symbols to think,
learn, and communicate effectively.

By the end of Sociology 12, students will be expected to

articulate in various forms an understanding of the way in
which human societies shape the development and
behaviour of their members

= conduct a well-organized research activity in the field of
human behaviour and communicate their findings to their
teacher and classmates

= analyze and respond to a variety of texts and readings
related to sociological concepts and theories

Personal Development
Graduates will be able to continue to learn and to pursue an
active, healthy lifestyle.

By the end of Sociology 12, students will be expected to

= analyze the role of human interaction and relationships in
their personal development

= understand the importance of human interaction and
relationships in the development of human potential

Sociology 12: Teachers Guide Revised DRAFT (2024)
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Essential Graduation Learnings

Sociology 12

Problem Solving

Graduates will be able to use the strategies and processes
needed to solve a wide variety of problems, including those
requiring language, mathematical, and scientific concepts.

By the end of Sociology 12, students will be expected to

apply concepts and theories related to sociology to the
analysis of human behaviour and society

= identify social factors shaping human behaviour in a
variety of social situations

= identify potential solutions to behaviour harmful to society
and others

Technological Competence

Graduates will be able to use a variety of technologies,
demonstrate an understanding of technological applications,
and apply appropriate technologies for solving problems.

By the end of Sociology 12, students will be expected to

= yse available technologies to access information relevant
to sociological concepts and theories

= use available technologies to present analysis and
summary of sociological information to teachers and/or
students

Sociology 12: Teachers Guide Revised DRAFT (2024)
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Specific Curriculum Outcomes
Students will be expected to

Unit 1—Sociology: A Social Science

1.1 describe the discipline of sociology as a social science through the examination of selected social issues
» Define social science.
* Define sociology.
= Differentiate sociology from other social sciences, including anthropology and psychology.
= Describe the ways in which sociologists examine the world.

1.2 demonstrate an understanding of major sociological perspectives
» |dentify key figures in the development of the discipline of sociology.
» Explore multiple theoretical perspectives and viewpoints used in sociological analyzes (e.q.,
functionalism, conflict, symbolic interactionism, feminism, post-modern).
*= Recognize examples of major perspectives.
= Differentiate sociological perspectives from the perspectives of other social sciences.

1.3 analyze a variety of appropriate sociological research methods
= Describe common sociological research methods.
»= Assess the strengths and weaknesses of each method studied.
» Select the research methods most appropriate to given scenarios.

1.4 design and conduct a sociological research project, independently or collaboratively, using methods
appropriate to sociology
= |dentify stages in the research process.
= Formulate an appropriate research question.
= Construct an appropriate research plan.
» |mplement their research plan.
= Communicate the results of their research.
= Evaluate their research process.

Unit 2—Culture: A Shared Human Experience

2.1 demonstrate an understanding of the concept of culture

» Describe various elements of culture (e.g., symbols, language, norms, and values).

» |nvestigate various theoretical perspectives and viewpoints that attempt to explain culture (e.g.,
structural functionalism, conflict, symbolic interactionism, feminism and post-modern) as well as
cultural materialism and sociobiology.

»= Apply these theoretical perspectives to given cultural scenarios.

» Evaluate influences that shape their cultural identity.

2.2 analyze factors related to cultural variation
»= Examine factors that contribute to cultural variation.
» |nvestigate the role of ethnocentrism, cultural relativism, and dominant culture in cultural variation.
» Compare pluralism to multiculturalism in a Canadian context.
* Investigate the existence of subcultures and countercultures in Canadian society.
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2.3 analyze factors related to cultural uniformity
» Examine factors that contribute to cultural uniformity.
» |nvestigate the role of popular culture in fostering cultural uniformity.
» Formulate a hypothesis regarding the beneficial and/or detrimental effects of cultural assimilation.
= Compare the attributes of cultural uniformity with those of cultural variation.
* Examine the concepts of “dominant culture” and “multiculturalism” within the context of Canadian
Society.

2.4 investigate the process of cultural change
»= Analyze factors that contribute to the process of cultural change.
= Describe the role of cultural lag and cultural diffusion in the process of cultural change.
»= Assess society's response to the process of cultural change.
= Evaluate the beneficial and detrimental effects of cultural change.

Unit 3—Socialization: The Shaping of Human Behaviour

3.1 explain the process of socialization
= Define socialization.
» |dentify various agents of socialization (e.g., media, family, peers, education, religion, work) and describe
their role in the socialization process.
* Relate the impact of agents of socialization to their behaviour and own socialization.

3.2 investigate the relationship between socialization and the development of individual personality
» Examine the roles of nature and nurture in the socialization process.
» Analyze major theories of personality development (e.g., Freud's Psychosexual Theory, Erikson’s
Psychosocial Development, Cooley and Mead's Symbolic Interactionist theories).
» |dentify connections between society and the development of self-image and personality.
= Assess how personality development and socialization influence each other.

3.3 investigate the relationship between socialization and the process of human learning

= Examine various theories of human learning (e.g., Piaget's Cognitive Development Theory, Erikson's
Psychological Development, Kohlberg's Moral Development Theory, and Gilligan's Theory on Gender and
Moral Development.

» Evaluate various theories of human learning (e.g., Piaget's Cognitive Development Theory, Erikson's
Psychological Development, Kohlberg's Moral Development Theory, and Gilligan's Theory on Gender and
Moral Development.

= Formulate a hypothesis as to which theory(ies) of human learning best characterize their learning.

= Assess how human learning and socialization influence each other.

3.4 investigate a social issue that serves as a good example of socialization and related concepts
= Examine the relationship between the process of socialization and the issue.
= Assess the relationship between personality development and the issue.
= Analyze the relationship between human learning and the issue.
= Formulate and support a hypothesis related to the issue.
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Unit 4—Social Organization: Living Together as Humans

4.1 describe the role of groups in the organization of human societies
» |dentify different types of groups.
= Describe ways in which groups shape human behaviour.
* |nvestigate the role of groups in the evolution of human societies.

4.2 examine the role of social stratification in the organization of human societies, in relation to gender, race,
and socio-economic status
Define social stratification and its related concepts (i.e., status and role).
Apply appropriate theories to the concept of social stratification.
Formulate a hypothesis regarding positive and negative implications of social stratification in a society.
Investigate examples of the relationship between stratification, power, and inequality.

4.3 examine the role of social institutions in the organization of human societies
= Describe the characteristics of a social institution.
» Apply appropriate theories to the concept of social institutions.
= Analyze examples of social institutions, including the family.
= Evaluate the contribution of social institutions to social organization.

4.4 investigate a social issue that serves as a good example of social organization and related concepts
= Assess the influence of groups on the issue.
= Examine aspects of social stratification relevant to the issue.
» Investigate the role(s) of relevant social institutions to the issue.
» Formulate and support a hypothesis related to the issue.

Unit 5—Social Control: Deviant and Conformist Behaviour

5.1 analyze ways in which societies exercise social control to achieve conformity
Apply appropriate theories to the concept of conformity.

Distinguish between formal and informal methods of social control.

Assess the effectiveness of various methods of social control.

Investigate the evolution and effectiveness of the modern corrections system.

5.2 investigate deviance as a form of social behaviour
= Define the concept of deviance.
= Compare how diverse cultures define, and respond to, deviance.
= Apply appropriate theories to the concept of deviance.
» Evaluate the positive and negative implications of deviant behaviour in a society.

5.3 investigate the issue of crime as an example of deviant behaviour

Distinguish between legal and sociological approaches to the study of crime.

Outline the sociological framework for the classification of crime.

Describe the social factors that contribute to the occurrence of crime.

Apply the sociological analysis of crime to current examples of criminal behaviour in Canadian society.

5.4 investigate the issue of youth crime and violence as an example of both deviance and conformity
= Assess the impact of social controls on youth crime and violence.
= Describe ways in which youth crime and violence provide examples of conformity and/or deviance.
= Evaluate the implications of youth crime and violence for society.
» Formulate and support a hypothesis related to youth crime and violence.
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Course Description

Sociology 12 is designed to introduce students to the scientific study of human society and interaction. The

course is built around five units that provide a broad overview of the field of study:

Unit 1 — Sociology: A Social Science

Unit 2 — Culture: A Shared Human Experience

Unit 3 — Socialization: The Shaping of Human Behaviour Unit 4— Social Organization: Living Together as
Humans

Unit 5 — Social Control: Deviant and Conformist Behaviour

The central focus is on providing students with a deeper understanding of the societies and social groups in
which we live, with a particular focus on a Canadian context. The course is intended to provide students with an
enhanced understanding of human behaviour — their own and the others with whom they interact on a daily
basis — as well as a firm foundation for pursuit of further studies in the behavioural sciences at the post-
secondary level.

Rationale

The study of sociology offers a variety of benefits to students as they prepare to leave the public school system.
The scientific examination of human behaviour promotes a greater understanding of one's development as an
individual. As members of social groups and society in general, we have been influenced by the various
relationships and interactions we have with others on a daily basis.

Sociology provides a greater understanding of the behaviours of others, not just in our own community, region,
and society but also around the globe. We live in a complex and rapidly changing world. Sociology's systematic,
scientific analysis can help students make sense of the society and world in which they live. Its study also
promotes a greater acceptance of those who are “different” locally, regionally, and globally, and provides
students with strategies and skills to understand the behaviour of the people with whom they interact on a daily
basis.

Students can also benefit from the development of interpersonal skills promoted by the study of sociology.
Seeking to understand the behaviours of others and the factors that shape it provide them with strategies that
are useful in daily life. Many students are considering careers in which they will work with other people on a daily
basis, either as co-workers or clients for various services.

Developing a greater awareness, acceptance, and understanding of others’ behaviour is a valuable asset for
students considering a career in any field in which they will work alongside and directly with other members of
our society.
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Unit 1—Sociology: A Social Science

Unit Overview

The opening unit introduces students to sociology, a new area of study for most students. Its goal is to develop
students’ understanding of the discipline's place within the field of social sciences.

Emphasis is placed upon identifying sociology’s unique perspective within the larger field of social sciences,
specifically those most familiar to students (history, geography, economics, etc.) and in particular the closely
related disciplines of anthropology and psychology.

Topics and activities in this unit allow students to explore the origin and development of sociology, a relatively
new discipline of study in comparison to the traditional social sciences. Early pioneers in the discipline
(particularly Durkheim, Marx, and Simmel) developed theoretical frameworks that provide different perspectives
from which sociologists analyze human interaction and society. More recent research resulted in the
emergence of several alternative perspectives. This unit's content introduces students to these sociological
frameworks, developing an understanding of the ways in which present-day sociologists perceive and explain
our social world.

Students are also introduced to the scientific research process as it applies to the study of human behaviour
and society. While sociologists employ the same methodologies used by the natural sciences, the nature of the
topic under study— human interaction and society— poses unique challenges. This unit strives to develop
students’ understanding of the research methods available to sociologists, the relative strengths and
weaknesses of each, and the process by which sociologists select and implement each in studying human
interaction and society. A key part of this process involves students' direct participation in a sociological
research project within the confines of the school and/or community.

Unit Outcomes
Students will be expected to

1.1 describe the discipline of sociology as a social science through the examination of selected social issues
» Define social science.
= Define sociology.
= Differentiate sociology from other social sciences, including anthropology and psychology.

Describe the ways in which sociologists examine the world.

1.2 demonstrate an understanding of major sociological perspectives
= |dentify key figures in the development of the discipline of sociology.
= Explore multiple theoretical perspectives and viewpoints used in sociological analyzes (e.q.,
functionalism, conflict, symbolic interactionism, feminism, post-modern).
= Recognize examples of major perspectives.
= Differentiate sociological perspectives from the perspectives of other social sciences.

1.3 analyze a variety of appropriate sociological research methods
= Describe common sociological research methods.
= Assess the strengths and weaknesses of each method studied.
= Select the research methods most appropriate to given scenarios.
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1.4 design and conduct a sociological research project, independently or collaboratively, using methods
appropriate to sociology
» |dentify stages in the research process.
» Formulate an appropriate research question.
= Construct an appropriate research plan.
= |mplement their research plan.
= Communicate the results of their research.
= Evaluate their research process.

Unit Processes and Skills Emphases

Communication
» Read sociological text critically, identifying key concepts and perspectives.
= Express in writing and/or orally examples of sociological concepts and perspectives.
» Record, analyze, summarize, and present research results.

Inquiry

» Analyze readings for key concepts, ideas, and sociological perspectives.
= Develop, explore, and evaluate a testable hypothesis.

» Gather, record, evaluate, and synthesize data relevant to hypothesis.

= Draw conclusions supported by evidence.

Participation

*» Engage in a variety of learning experiences that include both independent study and collaboration.
»= Function in a variety of groupings, using collaborative and co-operative skills and strategies.
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1.1 describe the discipline of sociology as a social science through the
examination of selected social issues

» Define social science.
= Define sociology.
= Differentiate sociology from other social sciences, including anthropology and psychology.
= Describe the ways in which sociologists examine the world.
Suggestions for Assessment

Students may, for example, individually or in groups

» define the various social science disciplines with which students are familiar

This task can be completed in the form of an open-ended question or a matching activity in which students
connect each discipline to a list of definitions provided for them.

= distinguish between common sense and scientific knowledge and evaluate the relative merits of each in
understanding human behaviour

Provide students with a contemporary example of a social issue or problem that can be analyzed from both the
‘common sense” and “scientific” perspectives. The issue of capital punishment (discussed as part of Outcome
1.3) can be discussed as part of this outcome (see Appendix A) or used as a model for a similar activity on
another contemporary social issue.

» identify selected passages or questions that represent a sociological approach to the study of human
behaviour distinct from other approaches (historical, economic, geographic, anthropological, and/or
psychological)

See Appendix A for an example using the problem of gender-based violence as a model to help students
distinguish between the psychological and sociological approaches to the study of the same problem. It is
important to emphasize that each approach is valid, in that it generates a body of knowledge using scientific
methods and helps us obtain a broader understanding of this problem. It is also important to note that no one
approach contains all of the explanations for— or solutions to—a social problem.

= apply the sociological perspective to the study of a particular social problem or issue
Suggestions for Learning and Teaching
The teacher may have students

= define traditional social science disciplines (history, geography, economics, political science) with which
students are familiar through previous courses

Using a brainstorming approach, ask students to list the social sciences with which they are familiar. Students
can respond to the following questions: What common perspective do these disciplines share? What
characteristic(s) make each discipline distinct from the others?

* read a variety of selected passages representing various social science approaches with which students
may be familiar (e.g., historical, geographic, economic, political science, sociological, anthropological,
and psychological)

Ask students to identify the discipline associated with each passage, providing evidence to support their
analysis.

» identify key concepts (sociology, society, sociological imagination, etc.) relevant to the study of
sociology and selected readings
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Ask students to respond to the following questions: How do sociologists “look” at the world around us? How do

these concepts reflect this unique perspective? How do these concepts distinguish sociology from other social
sciences (particularly psychology)?

Knowledge Questions

Key Questions Common Sense Knowledge Sociological Knowledge

What sources are used to develop this
knowledge?

How reliable are these sources?

Is this knowledge further developed or
refined? If so, how?

How “accurate” is this knowledge, as a
basis for making personal decisions?

How “accurate” is this knowledge, as a
basis for understanding human society?
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1.2 demonstrate an understanding of major sociological perspectives

= |dentify key figures in the development of the discipline of sociology.

= Explore multiple theoretical perspectives and viewpoints used in sociological analyzes (e.qg.,
functionalism, conflict, symbolic interactionism, feminism, post-modern).

= Recognize examples of major perspectives.

= Differentiate sociological perspectives from the perspectives of other social sciences.

Suggestions for Assessment
Students may, for example, individually or in groups

» research the contributions of key individuals in the development of sociology and present their findings
to the class or their teacher

Students can organize a detailed biographical sketch of a specific individual, a summary of his/her key ideas
and theories on human society, and an overall assessment of the individual's contribution to the development of
society. Students can use the following (or a similar) chart to organize the content of their research.

Name of Sociologist:

Biographical Information (key dates and |Main Concepts / Theories on Human  |Specific Contributions to Development
events) Interaction / Society of Sociology

» analyze the relationship between the work of key figures in sociology's development and its traditional
theoretical perspectives

Students can expand the analysis conducted in the previous activity by connecting each group or individual
sociologists to the three perspectives each reflects. Students can use the following (or a similar) chart to
organize their ideas:

Traditional Perspectives

Individual Sociologist Main Concepts / Theories on Human  |Theoretical Perspective Reflected in
Interaction / Society Concepts / Theories

» analyze selected passages from various sociological works representing each of sociology's
theoretical perspectives

Many sociology textbooks contain passages or cases studies that can be used to illustrate the traditional
theoretical perspectives discussed in this unit (functionalist, conflict, symbolic interactionist, and feminist). Ask
students to read a sample passage, identify the theoretical perspective reflected in its content, and support their
analysis with content taken from the reading.

= accurately identify ideas associated with various perspectives as applied to a specific issue
» compare and contrast perspectives on human behaviour as presented by sociologists and other social
scientists
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Suggestions for Learning and Teaching

» identify key figures in sociology's early development and outline the respective contributions made by
each

» outline the main ideas and assumptions of the traditional (Functionalist and conflict) and recent
(symbolic interactionist, feminist, post-modern) theoretical perspectives in sociology
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1.3

analyze a variety of appropriate sociological research methods

Describe common sociological research methods.
Assess the strengths and weaknesses of each method studied.
Select the research methods most appropriate to given scenarios.

Suggestions for Assessment
Students may, for example, individually or in groups

Students can respond to the following questions individually, in small groups, or in the form of a class
discussion moderated by the teacher.

o What factors determine which model a sociologist uses?

o Would a sociologist use each model in researching the same topic?

o What benefit(s) might each approach provide?

Students can use the following (or a similar) chart in evaluating the relative merits of each research model.

Scientific Research Models

Research Model Factors Determining Use Benefits of Model Limitations of Model

Qualitative Research Model

Quantitative Research Model

analyze one of the research methods used by sociologists and explain how it is used to study a
particular topic

For example, students can analyze the Humphreys and Ogden cases.
o What research model is being used— quantitative or qualitative?
o What research methods did Humphreys and Ogden use in each study?
o Why did the sociologists choose these methods?
o Are there other methods that could have been employed to gather scientific data on each topic?

analyze an ethical issue arising from cases of research on human behaviour

For example, students can analyze the ethical issues and questions raised by the research described in
the reading People Not Welcome (see Print Resources in Notes section) and/or Philip Zimbardo's
famous “mock prison” experiment (see reading Pathology of Imprisonment).

o What is the main issue raised by his research? Zimbardo's experiment was conducted in 1971.
o Would such an experiment be approved by a research ethics board today?
o Was his research worthwhile?
o Do the benefits obtained by this research justify Zimbardo's research?
conduct a small-scale research activity on a basic research question/hypothesis

One possible choice is capital punishment. (See Appendix A for a sample activity.) Students can gather
people’s opinions on the deterrent effect of capital punishment. They can then compare people’s
opinions on this relationship with data available on the Internet. Ask students to compare the validity of
people’s opinions (based on “‘common sense” knowledge) with the conclusion supported by the data
presented on the website. Have the students formulate an answer to their research question based on
each set of data.
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Based on their informal surveys, does capital punishment act as a deterrent to homicide?

What conclusion is supported by the data presented by the websites?

Is the “common sense” approach scientifically accurate in this case?

What further research might be necessary in order to develop a scientifically accurate answer to
this question?

o What other research method(s) might a sociologist use to conduct this research?

O O O O

Another possible topic for investigation appropriate to this chapter's theme of altruistic behaviour is
bystander intervention. Students can research the facts of the Kitty Genovese case, a famous incident
that inspired considerable study of the factors that encourage or discourage bystanders from
intervening in a situation where a person is in apparent danger.

o What research methods did sociologists use in conducting research into bystander intervention?

o Based on their research, what variables affect the likelihood that a person will help another
individual who is in danger?

o What variables best explain the behaviour of the witnesses in the Kitty Genovese case?

Students can also select a research method and design a research tool that could be used to investigate
bystander intervention in their school or community.

Suggestions for Learning and Teaching
Teachers may have students

Ask students to construct or complete a concept map / diagram identifying the stages of the research
process (A sample is provided in Appendix A.) The teacher can have students create their own individual
concept map or provide the students with a template in which students can summarize the appropriate
information on each research process.
Outline, with appropriate examples, the research methods used by sociologists in studying human
behaviour. This chapter uses the theme of altruistic behaviour to illustrate the various research methods
used by sociologists. Students can work on this topic in small groups or they can work individually on a
specific research method and present their findings to the class.

o Are some methods more suited to this topic than others?

o What factors might explain why individual sociologists choose a particular research method in

conducting their study?
o How does each method contribute to our understanding of the behaviour being studied?

Students may use the following (or a similar) chart as a guide in conducting their analysis.

Research Methods

Research Method Types (where applicable) Application to Study of Altruistic

Behaviour

Experiments

Surveys

Secondary Analysis of Data

Field Research

identify the research methods and characteristics associated with the feminist perspective.
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Feminist research in sociology challenges traditional, often male-dominated perspectives. Itis a
theoretical framework or perspective within sociology that influences the way research is conducted and
interpreted. Feminist sociologists approach their research from a unique perspective. Ask students to
describe the methods most commonly used by feminist sociologists. Do they prefer a quantitative or
qualitative model?
o How does this choice reflect the nature of the topics most often studied by feminist sociologists?
o What are the characteristics most commonly associated with feminist sociological research?

outline the various ethical considerations involved in conducting scientific research on human subjects
as outlined in Sociology in Our Times.

Ask students to create a concept map or diagram listing the various ethical issues and questions that
researchers must address before conducting their research. The diagram to the right (or a similar one)
can be used as a model for this activity:

Ethical lssues
in Sodological
Research

Students should be able to identify six issues or questions concerning research ethics.
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1.4 design and conduct a sociological research project, independently
or collaboratively, using methods appropriate to sociology

Identify stages in the research process.
Formulate an appropriate research question.
Construct an appropriate research plan.
Implement their research plan.
Communicate the results of their research.
Evaluate their research process.

Suggestions for Assessment
Students may, for example, individually or in groups

select a topic and formulate a testable hypothesis

This process involves students identifying a topic, conducting background research, identifying relevant
variables, and describing a potential relationship between two variables (dependent and independent).

develop a research plan consisting of methods appropriate to their hypothesis

Students must choose the most appropriate research method(s) and design a research tool that can be
used to gather their data.

gather data using student-generated research tools

The study can be carried out within the confines of the school or— if appropriate to the topic— in the
local community.

analyze data and present their findings to the class

Students gather and tabulate data, using computer software to graph and analyze the results. They can
then present a summary of their research design, data, and analysis to the class or their teacher.

analyze the research process in which they have participated, identifying strengths and weaknesses in
research design, data, and methodology

As part of their analysis, students can identify weaknesses in their research design and/or instruments
and suggest ways in which these weaknesses can be remedied.

This activity can be conducted in stages throughout the entire semester, with periodic assessment at
each stage and a summative activity involving individual or group presentations to the entire class. See
sample research projects in Appendix A for more details.

Suggestions for Learning and Teaching
Teachers may have students

design and carry out a small-scale research project in their school or local community

A sample outline for a research project is included in Appendix A. This activity is described in more detail
in the Suggestions for Assessment section below. Students may work individually or in small groups on
a research topic of their choice, with the teacher's guidance. Later sections of Sociology of Our Times
can serve as excellent sources for topic ideas, as many of the chapters in these sections are not covered
in the course outcomes. Alternatively, teachers may allow students to suggest topics of interest to them,
with the proviso that the topics can be examined from the “sociological perspective.”
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Unit 2—Culture: A Shared Human Experience

Unit Overview

Culture is one of sociology’s basic concepts. From the sociological perspective, human behaviour is shaped
from birth by the culture into which we are born. This focus on “nurture” distinguishes sociologists from the
“nature” approach adopted by such natural sciences as biology. To sociologists, culture is an all-encompassing
environment in which humans are immersed at birth, shaping our behaviour throughout our entire lives. This
unit's outcomes introduce students to key concepts and themes that sociologists have developed as part of this
perspective.

The unit begins by introducing students to culture’s key components— symbols, language, values, and norms.
These are the “building blocks” around which a culture is created. All cultures have identifiable elements that
distinguish them from one another. It is important for students to understand that the most important elements
are not immediately visible. Rather, they involve the cultural values and norms that are shared by members of
the culture and are not easily identified or understood without careful scientific observation and analysis.

Another significant theme of interest to sociologists is the process of cultural change. Modern cultures are
dynamic organisms; it is therefore important for students to understand the factors that encourage cultural
change as well as the challenges that change poses for its members. In modern times, popular culture has also
attracted the attention of sociologists. This unit's content examines popular culture’s influence on students'’
daily lives, particularly the ways in which it encourages cultural change, creates cultural uniformity, and leads to
cultural imperialism as dominant cultures spread to other parts of our world.

Another important characteristic examined in this unit is the variation in cultures located around the globe. It is
important for students to understand the factors that create broad differences in cultural values, norms, and
behaviours, as well as the problems caused by these differences. The sociological concepts of ethnocentrism,
culture shock, and cultural relativism provide students with an understanding of the sociological analysis of
these problems.

Diversity also exists within complex modern cultures such as Canada, where a variety of factors make it difficult
to achieve complete cultural uniformity. This unit provides students with an introduction to groups within a
culture (subcultures) whose values, beliefs and behaviours are distinctly different from mainstream Canadian
culture. While subcultures can serve as catalysts for social change, they also reflect tensions within the larger
culture and illustrate the difficulties of achieving cultural uniformity in a complex society.

Unit Outcomes
Students will be expected to

2.1 demonstrate an understanding of the concept of culture

= Describe various elements of culture (e.g., symbols, language, norms, and values).

» |nvestigate various theoretical perspectives and viewpoints that attempt to explain culture (e.q.,
structural functionalism, conflict, symbolic interactionism, feminism and post-modern) as well as
cultural materialism and sociobiology.

= Apply these theoretical perspectives to given cultural scenarios.

» Evaluate influences that shape their cultural identity.
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2.2 analyze factors related to cultural variation
» Examine factors that contribute to cultural variation.
» |nvestigate the role of ethnocentrism, cultural relativism, and dominant culture in cultural variation.
» Compare pluralism to multiculturalism in a Canadian context.
* |nvestigate the existence of subcultures and countercultures in Canadian society.

2.3 analyze factors related to cultural uniformity
» Examine factors that contribute to cultural uniformity.
* |nvestigate the role of popular culture in fostering cultural uniformity.
= Formulate a hypothesis regarding the beneficial and/or detrimental effects of cultural assimilation.
= Compare the attributes of cultural uniformity with those of cultural variation.
» Examine the concepts of “dominant culture” and “multiculturalism” within the context of Canadian
Society.

2.4 investigate the process of cultural change
» Analyze factors that contribute to the process of cultural change.
= Describe the role of cultural lag and cultural diffusion in the process of cultural change.
»= Assess society's response to the process of cultural change.
= Evaluate the beneficial and detrimental effects of cultural change.

Unit Processes and Skills Emphases
Communication

» Read sociological text critically, identifying key concepts and ideas related to the concept of culture.
» Discuss concepts, ideas, and theories related to culture in small-group and/or class settings.

Inquiry

» Analyze readings for key concepts, ideas, and perspectives related to culture.
= Apply relevant concepts to Canadian and other select cultures.
*= Analyze in-depth one aspect of popular culture.

Participation

*» Engage in a variety of learning experiences that include both independent study and collaboration.
»= Function in a variety of groupings, using collaborative and co-operative skills and strategies.
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2.1 Students will be expected to demonstrate an understanding of the
concept of culture

= Describe various elements of culture (e.g., symbols, language, norms and values).

= Investigate various theoretical perspectives and viewpoints that attempt to explain culture (e.qg.,
structural functionalism, conflict, symbolic interactionism, feminism and post-modern) as well as
cultural materialism and sociobiology.*

= Apply these theoretical perspectives to given cultural scenarios.

= Evaluate influences that shape their cultural identity..

Some aspects of sociobiology are still used in behavioural studies, however, when applied to humans,

sociobiological theories need to be cautiously employed. Human behaviour is complex and is influenced by

biology, culture, society and individual experiences. Cultural materialism can be discussed within the context of
cultural variation— i.e., the role of the environment (specifically, available physical resources) in shaping culture.

Teachers can decide where/whether it is most appropriate to include these perspectives within the context of

their individual classes.

Suggestions for Assessment
Students may, for example, individually or in groups

» analyze specific components of culture through an examination of a specific case study as described in

an assigned reading or video presentation

For example, the video “Japanese Baseball” (see Video Resources) examines the sport of baseball in two
different cultural contexts— Japan and the United States. What values does each culture associate with

baseball? How does baseball provide us with an insight into the major differences between these

cultures? This example demonstrates how cultures can attach different meanings to the same activity
(i.e., a symbolic interactionist analysis). It is also an excellent example of popular recreational activities

reflecting a culture's values.

A second example is the analysis of sleeping patterns presented in the reading “Sleepless in Modern
Society” (see Print Resources). While sleep is a basic biological activity, like all human activities, it is

shaped by culture. Ask students to describe the differences in sleeping patterns between North

American and 'Kung cultures. What different cultural values are reflected in these different patterns?
Which patterns appear to be most beneficial (i.e., “functional”)? What can North Americans learn about

their culture’s sleeping patterns from the study of cultures like the 'Kung?

Students can apply similar questions to the analysis of social norms (“Rehab for Johns" in Print
Resources provides an example of norms and sanctions); symbols (“Decoding Body Talk” in Print

Resources discusses body language and gestures as means of communication in various cultures); and

language (“The Next Battle over Language Law" in Print Resources discusses the issue of preservation

of the Innu Language in Nunavut). In each case, students can analyze the cultural component presented

in the reading, explain how their analysis provides examples of functionalist, conflict, symbolic
interactionist, or post-modern perspectives, and describe how their analysis develops a deeper
understanding of the ways in which culture shapes daily behaviour.

Sociology 12: Teachers Guide Revised DRAFT (2024)

22



curriculum.novascotia.ca

research a specific component of Canadian culture (language, symbols, values, social norms) and report
their findings to the class or their teacher

One possible approach involves students investigating aspects of Canadian culture most associated
with their particular community, province, or region. For example, students can identify cultural
components most evident in their community, province, or region.

Are there unique Nova Scotian or Maritime symbols?

Do we have unique expressions or vocabularies that represent aspects of our culture?
Are there distinct Nova Scotian or Maritime cultural values?

What values do we share with other Canadians?

o Are there unique cultural norms in our communities, province, or region?

O O O O

Students living in or near distinct cultural communities (i.e., Acadian, Scottish, Irish, Mi'kmag, etc.) can
investigate cultural elements that distinguish these communities from surrounding ones.

Are there different cultural or linguistic groups in or near their community?

What unique characteristics distinguish these groups or communities from others?

What common characteristics do these communities share with other Canadians?

How have these unigue community, provincial, and regional characteristics shaped students'
sense of identity and daily lives?

O O O O

Students can also apply one or more of the theoretical perspectives to the information presented in their
description. How can aspects of the component they have described in their community, province, or
region represent a functionalist, conflict, symbolic interactionist, or post-modern analysis of culture?
Students should be able to apply at least one theoretical perspective to their analysis.

Suggestions for Learning and Teaching
Teachers may have students

define the key concepts that provide a basis for sociological analysis of culture

Culture, material and non-material culture, cultural universals, the components of culture (symbols,
language, values, norms), cultural change, cultural diversity, ethnocentrism, culture shock, cultural
relativism, popular culture, and cultural imperialism are the basic concepts used in sociologists' analysis
of culture.

the concept of culture and the distinction between material and non-material culture provide an
important basis for students’ understanding of themes and concepts discussed later in this unit

Teachers can begin by asking students to identify the important role played by culture in our daily lives
as outlined in the introductory section of Sociology of Our Times. Students can then complete the
Material and Non-Material Culture Activity (Appendix A) as an introduction to the concepts of material
and non-material culture. This activity encourages students to make connections between objects that
are commonly used in our daily lives and values and beliefs on which our culture is built. A second
exercise, Chatter Activity (Appendix A), helps students to understand the connection between culture
and our daily interactions with others. In each case, students begin to understand that complex cultural
values, beliefs, and attitudes lay beneath the objects we use and behaviours we practice in our daily
lives. Sociology's goal is to bring this aspect of culture to the surface— to make the “invisible” aspects of
culture “visible"— in order to fully understand the ways in which it shapes our daily behaviour.
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» identify the elements of culture that form the basis of Canadian and other cultures

As four distinct elements, one approach involves dividing the class into four groups, assigning a specific
cultural element to each. (The text section on Language can be divided among two or three separate
groups, as it applies to several aspects of Canadian society— gender, race/ethnicity, and linguistic
diversity.) Ask students to describe each cultural element, identify appropriate examples, and explain
how the theoretical perspectives discussed in the introductory chapter (functionalist, conflict, symbolic
interactionist, and feminist) can be applied to the sociological analysis of each component as outlined in
the chapter. Students can use the following or a similar chart to assist with their analysis.

Components of Culture

Cultural Component Definition Examples from Canadian | Theoretical
Culture Perspective(s) Evident in
Analysis
Symbols
Language
Values
Norms

Each group can complete its analysis and share its results with the rest of the class.
= examine the theoretical perspectives on culture

With the teacher's assistance, students can identify the key ideas presented by each perspective—
functionalist, conflict, symbolic interactionist, and post-modern— in its analysis of culture.

How do these themes and ideas reflect each theoretical perspective?

How does each provide us with a unique viewpoint on culture?

Which perspective do students find most beneficial in understanding culture?

Do certain perspectives help us to understand certain aspects of culture better than others?

O O O O

Teachers can use the following or a similar organizer to assist students in their understanding of the
theoretical perspectives of culture.

Understanding of Theoretical Perspectives
Theoretical Perspective Basic Ideas/Analysis of Culture

Functionalist

Symbolic Interactionist

Conflict

Post-modern

As the class proceeds through the various outcomes presented in this unit, students can revisit this chart and
identify which theoretical perspective is reflected in each aspect of culture. Which perspective provides the best
analysis of each aspect? Does any one perspective offer the “best” insight into culture, or is culture best
understood when viewed from a variety of perspectives?
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2.2 Students will be expected to analyze factors related to cultural
variation.

= Examine factors that contribute to cultural variation.
» |nvestigate the role of ethnocentrism, cultural relativism, and dominant culture in cultural variation.
= Compare pluralism to multiculturalism in a Canadian context.

» Investigate the existence of subcultures and countercultures in Canadian society.

Suggestions for Assessment
Students may, for example, individually or in groups

investigate a small-scale tribal culture, identify its significant elements (values, language, norms,
symbols) and report their findings to the class or their teacher

Some possible choices are such small-scale cultures as the Bondo (India), Trobriand Islands, Maasai
(Kenya), IKung San (Bostwana), Penan (Borneo), Yanomami (Brazil), Aborigines (Australia), or Saami
(Finland). Websites and resources on many of these tribal cultures can be located using an Internet
search engine. (See Appendix A for a sample research project). Students can identify unique material
and non-material aspects of the culture and explore the factors that explain its uniqueness. They can
also examine the challenges raised by recent changes and speculate on the culture's future.

identify and describe examples of ethnocentrism and culture shock as presented in an assigned reading,
guest speaker's address, or video presentation

For example, students can read and analyze selected readings listed from the Print Resources section,
identifying examples of ethnocentrism and culture shock. The cited excerpt from Ishmael Beah's A Long
Way Gone provides an excellent example of culture shock. A guest speaker with experience working in or
visiting foreign cultures can share observations and experiences that provide students with practical
examples of ethnocentrism, culture shock, and cultural relativism.

research one of several recent subcultures that exist or have recently emerged in western societies
(Mennonites, beatniks, hippies, punk, Straight Edge, Emo are possible choices) or other cultures (India’s
Jains)

Ask students to identify the cultural elements (values, norms, symbols, patterns of behaviour) that make
these subcultures unique within the context of the larger culture. What factors may explain the
emergence of these subcultures? What purposes do subcultures serve in modern societies such as
Canada? What important lessons can we learn about the larger culture and society through the study of
these subcultures? Students can present the results of their investigation directly to their teacher in the
form of an assignment or to the entire class in the form of a presentation.

compare and contrast tribal and modern cultures in order to understand the variation in cultural
elements around the world

The reading “Tribal Wisdom"” provides an excellent basis for identifying the significant differences
between modern and tribal cultures, particularly aspects of non-material culture that have been lost in
the transition to modern, post-industrial societies. This reading can be examined separately or in
conjunction with the investigation into tribal cultures described above.
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Suggestions for Learning and Teaching
Teachers may have students

listen to a presentation from a guest speaker who has worked in or visited a foreign culture

Individuals who have travelled and/or worked in foreign cultures are excellent sources of information on
cultural variation. There may be former students from your school who have travelled and/or worked
abroad, particularly as part of development projects or youth programs (for example, GAP). Many of
these individuals have pictures and cultural objects that they can share with students, along with stories
of their experiences living and working in cultures around the world. These presentations can provide
students with a broader understanding of cultural variation as well as personal examples of
ethnocentrism and culture shock. They also illustrate the importance of understanding other cultures
from an objective viewpoint (cultural relativism).

examine readings describing unique cultural practices around the world and describe the relationship
between the components of culture (symbols, language, values, and social norms) and human behaviour

The Print Resources section includes recent news articles that provide examples of cultural variation for
each of the elements discussed in Outcome 2.1— values, symbols, language, and norms. Ask students
to read a particular article, identify the cultural component it describes, and describe its role in the
culture. How does it shape people’s behaviour? How does this cultural component make the culture
different from our Canadian cultural experiences? How do these unique cultural components help us
understand cultural differences in other human societies?

analyze examples of subcultures in Canada, identifying the cultural components that distinguish them
from mainstream Canadian culture
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2.3 Students will be expected to analyze factors related to cultural
uniformity.

Examine factors that contribute to cultural uniformity.

Investigate the role of popular culture in fostering cultural uniformity.

Formulate a hypothesis regarding the beneficial and/or detrimental effects of cultural assimilation.
Compare the attributes of cultural uniformity with those of cultural variation.

Examine the concepts of “dominant culture” and “multiculturalism” within the context of Canadian
society.

Suggestions for Assessment
Students may, for example, individually or in groups

research a specific ethnic or racial group that has immigrated to Canada and examine the challenges its
members faced in maintaining traditional cultural practices while integrating into Canadian society

Students may research their own cultural or ethnic background through interviews with parents,
grandparents, or members of their community who are recent immigrants (or children of recent
immigrants) in an effort to identify and understand the pressures placed upon them to conform to the
expectations of the larger Canadian culture.

students may examine Quebec's recent (and at times controversial) language law “Bill 101" within the
context of cultural uniformity in the province of Quebec and/or cultural plurality within the larger
Canadian society
o How does language play a crucial role in ensuring cultural uniformity?
o Why is language a particularly sensitive issue within the confines of Quebec society?
o Does a government have the right to pass laws such as Bill 101 in order to protect the “dominant”
language in a country or specific region?
o How does this debate illustrate tensions between cultural uniformity and plurality in a modern
society?
o How does this discussion indicate the important role of language in building and maintaining a
culture?
investigate the story of an immigrant group'’s arrival in Canada and the resulting tensions caused by
pressures to “‘conform” to the mainstream culture

Some possible groups include Chinese immigration (late nineteenth— early twentieth century), the
Vietnamese “boat people” (1970s) or European immigrant groups (Ukrainian, Dutch, Irish, Scottish, etc.).

investigate the role of Pier 21 as a significant place in the history of immigration to twentieth century
Canada

Students can research the experiences of immigrants who landed at Pier 21 and made Canada their
‘new home.”

What challenges did they face in building a new life in Canada?

What pressures did the first generation immigrants face in adjusting to Canadian society?

How did their children make these adjustments?

How do these experiences illustrate tensions between cultural uniformity and diversity? Students
can present their findings individually to their teacher in the form of a report or to the class as a
presentation.

O O O O
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the recent efforts to revive or maintain native languages may provide an appropriate topic for student
investigation

For example, initiatives are taking place in Northern Canada in an effort to preserve the Innuktitut
language. Similar initiatives have occurred in relation to Mi'kmag in Nova Scotia's native communities,
and Gaelic in Scottish communities. Students can investigate one or more of these cases in order to
understand the important connection between language and culture. These cases also raise the issue of
cultural variation as opposed to uniformity. Should distinct communities be encouraged to preserve their
unique languages and cultures? What are the benefits for the members of these communities? What
challenges does this pose to the larger Canadian culture?

investigate the role of media and multinational corporations in creating and marketing popular culture to
citizens in twenty-first century societies

For example, Brym's analysis of “hip-hop” provides an excellent example of the power of modern media
and corporations to define — or redefine— the meaning of various elements of popular culture.

o What was the origin and initial purpose of “hip hop"?

o What factors led to its potential demise? How was “hip hop” reshaped and “sold” to an entirely
different social class in North American society?

o What does this story suggest about the role— and power— of corporations in defining “popular
culture™

o Whatis their motivation in constantly redefining it?

o How do these changes affect the lives of young people today?

Students may be able to “brainstorm” in small groups or as a class and identify similar examples of
popular culture “redefining” the meaning of cultural elements once associated with small groups within a
culture (music, clothing, recreational activities, etc.) for commercial gain.

research, individually or in groups, various or specific aspects of twentieth century popular culture.
Students can examine specific aspects of popular culture in present-day Canada. Alternatively, students
can be assigned a specific decade of the twentieth century to research. Various aspects of popular
culture can be examined— popular music; fads and fashions; art and architecture; books and literature;,
theatre, radio, film, and television (where applicable); technology; sports and recreation, etc. See
Appendix A for an example of a popular culture assignment suitable for an entire class.

Suggestions for Learning and Teaching
Teachers may have students

analyze the recent debate in Quebec over the integration of immigrants into Quebec society as an
example of the tensions between cultural uniformity and cultural variation

The “reasonable accommodation” debate also provides a unique opportunity to discuss cultural
uniformity within the larger context of Canadian society, as it involves another cultural group—
francophone Quebec— that is itself a cultural and linguistic minority within Canadian society. This topic
raises significant questions about the existence of a “uniform” Canadian culture. Does such a cultural
entity exist? Is cultural uniformity desirable within the multicultural context of Canadian society? Is
cultural plurality (or multiculturalism) possible in a modern society? What are its benefits and
drawbacks? Students can apply functionalist and/or conflict theoretical perspectives to the analysis of
this issue.
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= compare and contrast Canada’s heterogeneous society with a homogeneous society

Racial and ethnic uniformity makes the task of cultural uniformity considerably easier. How do more
homogeneous societies like Sweden and Japan deal with such challenges? For example, recent Moslem
immigration to relatively homogeneous societies such as Sweden has created tensions similar to those
being experienced in Quebec.

» assess the role of modern technologies (i.e., television, film, Internet, and other mass media) in creating
cultural uniformity in a society

Have students participate in a “brainstorming” activity in which they identify and describe the elements
of “popular culture” most evident in their lives today.

o What are the most common aspects of “popular culture” readily visible in the confines of the
school or classroom?

o Where do students come into contact with these elements of “popular culture"? Specifically, what
mass media are most responsible for their “distribution”?

o What influence do these aspects of popular culture have on students' attitudes, beliefs, and
behaviours?

o Does popular culture unite all members of Canadian society, or does it serve to divide people
according to age, gender, racial/ethnic background, or geographic region?

This brainstorming activity can serve as a good introduction to a more in-depth analysis of popular
culture.

* investigate mass media as a means of creating and spreading elements of popular culture in Canadian
society

Mass media is an agent of dominant culture in modern societies, establishing the basis for a common
cultural identity. Students can explore one or more such media— television and the Internet in particular
— as examples of cultural uniformity. How does modern mass media establish common beliefs,
behaviours, and attitudes that foster a common identity? Aspects of the Internet also lend themselves to
exploration of cultural plurality, as the medium contains diverse content and allows individuals who are
physically separate to create “on-line communities” in which they can develop and share common
interests and nurture a common identity through cyberspace.
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2.4 Students will be expected to investigate the process of cultural
change.

= Analyze factors that contribute to the process of cultural change.

= Describe the role of cultural lag and cultural diffusion in the process of cultural change.
= Assess society's response to the process of cultural change.

= Evaluate the beneficial and detrimental effects of cultural change.

Suggestions for Assessment
Students may, for example, individually or in groups

describe the positive and negative impacts of selected examples of cultural change on Canadians
and/or specific small-scale, tribal peoples

For example, Farley Mowat's description of the Ihalmiut of Canada’s north provides an example of the
changes that occur when small-scale tribal cultures encounter larger cultures. Other similar

examples can be found in the stories of tribal cultures that have recently come into contact with the
outside world. Each of these cases can be analyzed in terms of the benefits and harmful effects of
cultural interaction and change. Students can also identify relevant examples of cultural lag and/or
cultural diffusion in their analysis. Students can present the results of their investigations directly to their
teacher or to the class in the form of a presentation or oral summary.

Suggestions for Learning and Teaching
Teachers may have students

analyze the impact of cultural change by examining one or more case studies

Saudi Arabia, for example, provides an example that illustrates how changes in technology
(modernization due to oil exploration and development) and social organization (emergence of a wealthy
middle class) have produced tensions in Saudi society.

Students can re-examine their analysis of tribal cultures in outcome 2.2 as part of this activity.
apply the concepts of cultural lag and cultural diffusion to selected examples of cultural change

Society's initial response to the introduction of new technologies provides excellent examples of cultural
lag. The initial resistance to adopting the automobile is one such example. Similar opposition occurred in
relation to more recent technologies, such as automation and

computer-related technologies in the workplace. Cultural diffusion explores the process by which
material and non-material cultural elements spread from culture to culture. Ralph Linton's famous
reading One Hundred Percent American provides an amusing analysis of American culture by indicating
how many of the components of daily life are actually “borrowed” from other cultures.

Students can conduct a similar analysis of other aspects of daily culture in order to determine their
origin.
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Unit 3—Socialization: The Shaping of Human Behaviour

Unit Overview

Sociology's perspective on human behaviour and society is based on the assumption that human behaviour and
development are shaped primarily by our interaction with other humans. Sociologists use the concept of
socialization to describe this process. While biology provides us with our human potential, sociologists argue
that our most important human skills and characteristics are developed through formal and informal social
interaction with others.

Every human society creates structures through which the process of socialization is achieved.

Human socialization begins with family and continues through other formal and informal social structures such
as school, peers, and mass media. Each “agent of socialization” contributes to the development of the
knowledge, values, beliefs, and behaviours essential to life in the society into which we are born. Without the
skills and knowledge provided by these agents, our human potential would remain undeveloped, as the study of
cases of human isolation suggests.

Socialization also shapes the development of self and personality. Several major theories of human
development— Freud's psychoanalysis and Erikson’s psychosocial development, for example— acknowledge an
important connection between the development of self and the society into which we are born. Symbolic
interactionists such as Cooley and Mead argue that our perception of self is shaped primarily through our
interactions with others. Thus, without social interaction, none of the characteristics— internal or external— that
we define as “human” would develop.

Various theories provide a framework for sociologists to examine the process of human learning. Jean Piaget's
theory of cognitive development describes the process by which children develop the ability to think and learn
about the world around them through specific stages of development.

Lawrence Kohlberg and Carol Gilligan provide a framework for understanding the development of moral
reasoning in men and women. Both theories draw important connections between individual and society as part
of the learning process.

All of these theoretical models provide key insights into the socialization process. Throughout childhood and
adolescence, the human potential provided by nature is gradually shaped into a functioning member of society
with a clear sense of self, an understanding of the social world around him/her, the ability to think abstractly and
make moral choices. These unique skills and abilities clearly distinguish us from the many other species of
living things with whom we share this world and are the essence of what makes us “human.”

Unit outcomes
Students will be expected to

3.1 explain the process of socialization

» Define socialization.

» |dentify various agents of socialization (e.qg., media, family, peers, education, religion, work) and describe
their role in the socialization process.

» Relate the impact of agents of socialization to their behaviour and own socialization.
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3.2 investigate the relationship between socialization and the development of individual personality

Examine the roles of nature and nurture in the socialization process.

Analyze major theories of personality development (e.g., Freud's Psychosexual Theory, Erikson’s
Psychosocial Development, Cooley and Mead's Symbolic Interactionist theories).

Identify connections between society and the development of self-image and personality.
Assess how personality development and socialization influence each other.

3.3 investigate the relationship between socialization and the process of human learning

Examine various theories of human learning (e.g., Piaget's Cognitive Development Theory, Erikson's
Psychological Development, Kohlberg's Moral Development Theory, and Gilligan's Theory on Gender and
Moral Development.

Evaluate various theories of human learning (e.g., Piaget's Cognitive Development Theory, Erikson's
Psychological Development, Kohlberg's Moral Development Theory, and Gilligan's Theory on Gender and
Moral Development.

Formulate a hypothesis as to which theory(ies) of human learning best characterize their learning.
Assess how human learning and socialization influence each other.

3.4 investigate a social issue that serves as a good example of socialization and related concepts

Examine the relationship between the process of socialization and the issue.
Assess the relationship between personality development and the issue.
Analyze the relationship between human learning and the issue.

Formulate and support a hypothesis related to the issue.

Unit Processes and Skills Emphases
Communication

Inquiry

Read sociological text critically, identifying key concepts and ideas related to the process of
socialization.

Discuss concepts, ideas, and theories related to socialization with classmates in small-group and/or
class settings.

Analyze readings for key concepts, ideas, and perspectives related to socialization.

Apply relevant concepts and theories to students’ personal life experience.

Analyze in-depth one aspect of the socialization process.

Draw conclusions about the impact of socialization of students’ development based on research and
supported by evidence.

Participation

Engage in a variety of learning experiences that include both independent study and collaboration.
Function in a variety of groupings, using collaborative and co-operative skills and strategies.
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3.1 Students will be expected to explain the process of socialization.

= Define socialization.

= |dentify various agents of socialization (e.g., media, family, peers, education, religion, work) and describe their role in
the socialization process.

= Relate the impact of agents of socialization to their behaviour and own socialization.

Suggestions for Assessment
Students may, for example, individually or in groups

» analyze recent examples of research into the influence of nature and nurture on human development as
part of the discussion of the biological and sociological perspectives on human development

Recent studies of identical twins, particularly cases involving separation after birth, have revealed
interesting results in relation to genetic influences on personality. Several of the readings listed in the
Notes section provide information on this research. Students can further research the results of these
twin studies, summarize the researchers’ conclusions, and present their findings to the class or their
teacher. In conducting their analysis, students can focus on the following or similar questions:

o What areas of human development appear to be most influenced by biology? What aspects are
most influenced by nurture?
What role does environment play in human development?
Do the identical twin studies support one of the two perspectives on human development—
biology or sociology— more than the other?
» investigate an example of severe childhood isolation and report their findings to the class or their
teacher

Some possible examples include “Genie," a famous case of isolation discovered in California in 1970;
Victor of Aveyron, a famous late eighteenth-century case of the “wild child” discovered in France; Anna
and Isabelle, two cases of severe isolation studied by American sociologist Kingsley Davis; or Oxana
Malaya, a recent Ukrainian case. Students can research one of these cases and present their findings to
the class or their teacher. In conducting their research, students can consider the following or similar
guestions:

What were the physical circumstances in which the child was raised?

What influences were present in the child's environment?

What influences were absent?

What human skills/abilities did the child exhibit?

What human skills/abilities are missing?

What conclusion can we make about the influence of environment and interaction on human
development based on this case study?

O O 0O 0O O O

Students can also compare and contrast their findings in the isolate case studies with the analysis of
identical twin studies. Do the findings of these different studies support one another, or do they offer
different but valuable insights into the role of biology and social interaction in explaining human
development?
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» research the debate over the use of corporal punishment in childrearing and present their findings to the
class or their teacher

Students can consider the following questions in conducting their research:

o How have attitudes toward the use of corporal punishment in family and school settings
changed in recent years?

o Why has this change occurred?

o What research has been conducted into the influence of corporal punishment on human
development?

o What conclusions can we make about the effect(s) of corporal punishment on children based on
this research?

o Iscorporal punishment a necessary part of socialization in certain social contexts, or should it be
completely banned?

This case study can provide the basis for a debate in which students research and present arguments in
favour of and against the abolition of all forms of corporal punishment.

» research a specific agent of socialization through an analysis of assigned readings and present their
findings to the class or their teacher

Suggested readings are available in the Notes section for family, peer group, school, and mass media.
Teachers may also wish to locate readings that examine the modern-day influence of religion as an
agent of socialization. Students can investigate the role of their assigned agent in the socialization of
children and adolescents.

o What influence does the agent have over the development of social skills, identity, and
personality?
o What positive and negative effects are linked to each agent, according to recent research?
o What suggestions can students make for “improving” the socialization process, based on their
research?
= research the role of socialization in their personal background and experience

Students can investigate the socialization process in their own lives in an individual-based assignment.
This activity can include an analysis of aspects of socialization unique to their family and/or community
(for example, ethnic or cultural festivities or traditions passed on from previous generations) as well as
the broader Canadian society. Are there unique socialization experiences in different regions of Canada
(i.e., the Maritimes) or in different environments (i.e., rural, urban)? Have recent developments in mass
media reduced or eliminated many of these differences?

Students can present their findings individually to their teacher as a report or to the class in the form of a
presentation.
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3.2 Students will be expected to investigate the relationship between
socialization and the development of individual personality.

Examine the roles of nature and nurture in the socialization process.

Analyze major theories of personality development (e.g., Freud's Psychosexual Theory, Erikson's Psychosocial
Development, Cooley and Mead's Symbolic Interactionist Theories.

Identify connections between society and the development of self-image and personality.
Assess how personality development and socialization influence each other.

Suggestions for Assessment
Students may, for example, individually or in groups

research in-depth one of the theories of socialization presented in this outcome (Cooley, Mead, Freud, or
Erikson) and present their findings to the class or their teacher

Presentations can take the form of a formal submission or an in-class overview using presentation
software. Students should identify and explain key concepts as well as the models/stages presented in
each theory to explain the development of self. Where appropriate, students can develop a diagram
using concept software, illustrating the relationship between the parts of the theory. In addition, students
can identify the connections between the formation of self-image and personality and social interaction.
Students can also evaluate the relevance of the ideas and explanations to their individual life
experiences. Another option involves having students relate the theory being studied to one or more of
the cases of social isolation discussed earlier in this unit.

research one of several common personality disorders

Possible choices include (but are not limited to) schizophrenia, bipolar disorder, dissociative identity
disorder (multiple personality), or neurotic disorders (obsessive-compulsive disorder, anxiety or phobias,
for example). Students can analyze the root cause(s) of each disorder,

identifying the role of nature (genetics) and nurture (social relationships and life experience) in the
development of each disorder. Students can also explore the relationship between socialization and the
development of personality disorders, as well as the impact of daily life experience (for example, high
levels of stress) on the occurrence of the disorder's symptoms (schizophrenia).

Students can present the results of their research directly to their instructor or to the entire class as a
presentation

Suggestions for Learning and Teaching
The teacher may have students

identify key concepts used by sociologists in their examination of self-image and personality

Students can explore the relationship between these concepts and the process of socialization. That is,
to what extent is the development of self-image dependent on social interaction? Some key concepts
presented in this unit are self-concept, self-identity, social constructionism, and social self. Students can
reflect and respond to such questions as: What basic assumptions do sociologists make about the
development of self-image? How do these assumptions distinguish sociologists from psychologists?
What role does social interaction play in the development of self-image? A re-examination of cases of
human isolation may help illustrate the harmful effects and limitations on the development of self-image
as a result of limited human contact. A solid
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understanding of these concepts will assist students in understanding the theories of socialization
discussed in detail later in this outcome.

= outline the basic assumptions of the symbolic interactionist and psychoanalytic explanation of the
development of self-image and personality

Teachers can ask students to identify the basic assumptions upon which the two approaches are based

and to compare/contrast these beliefs. How does each approach to the study of human development

appear from very different viewpoints? Do these approaches contradict or complement one another?
Students can use the following or a similar model to assist in their analysis.

Self-Image and Personality Assumptions

Approach

Basic Assumptions

Similarities

Differences

Symbolic Interactionist

Psychoanalysis

develop a model outlining the key stages in the process of the development of self as explained by
symbolic interactionists (Cooley and Mead)

Students can respond to the following questions as part of their analysis: What are the key concepts and
stages in the formation of self-image outlined by Cooley and Mead? Why are both Cooley and Mead
considered to be “symbolic interactionists” in their approach? Students can develop a diagram or model
outlining the key concepts, ideas, and/or stages of each theory of socialization. Students can identify the
contribution of biology and society to the formation of self as suggested by each theory. Students can
also relate each theory to their own personal experience or observations. Which theory is more relevant
to their life experience? The following or a similar model can be used in the analysis of each theory.

Theory Analysis

Basic Concept(s) Stages of Process Examples from Life Experiences

Students can also explore other symbolic interactionist approaches. In each case, students can identify
the main ideas and explain how they reflect the symbolic interactionist approach to the development of
self-image and personality.

identify the social influences on the formation of identity and personality as outlined in the social
psychological theories of Freud and Erikson

While conventionally regarded as psychologists, both Freud and Erikson describe key social influences in
the development of self. Freud's concept of “superego” and Erikson's concept of “psychosocial stages”
each incorporate important social influences into the development of self-image and personality.
Students can identify the basic assumption of Freud's psychoanalytic approach and explain how it
differs from the sociological perspective. How does Freud's theory reflect the society in which he lived?
What are the key components of self according to Freud? How do these components interact with one
another? How does Freud's theory reflect the influence of both biology and society on our development?
Students can use the following or a similar model in the analysis of Freud's theory of psychoanalysis.
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Basic Assumptions

Parts of Self

Relationship between Parts

A similar approach can be used to analyze Erikson's Eight Ages of Man. Students can identify the basic
assumptions of Erikson’s theory and compare it with Freud's analysis. How are Erikson's ideas similar to
Freud? What are the key differences? What role does social interaction play in the development of self,
according to Erikson? The following or a similar model can be used to assist students in their analysis.

Erikson's Theory

Basic Assumptions

Stages of Development

Description of Each Stage

Students can also compare and contrast the ideas and theories presented by Freud and Erikson with the
symbolic interactionist approach. Are there similarities between the theories of Cooley, Mead, Freud, and
Erikson? What are the key differences? Are elements of one theory evident in the others?
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3.3 Students will be expected to investigate the relationship between
socialization and the process of human learning.
= Examine various theories of human learning (e.g., Piaget's Cognitive Development Theory, Erikson's Psychological

Development, Kohlberg's Moral Development Theory, and Gilligan's Theory on Gender and Moral Development.

= Evaluate various theories of human learning (e.g., Piaget's Cognitive Development Theory, Erikson's Psychological
Development, Kohlberg's Moral Development Theory, and Gilligan's Theory on Gender and Moral Development.

= Formulate a hypothesis as to which theory(ies) of human learning best characterize their learning.

= Assess how human learning and socialization influence each other.

Suggestions for Assessment
Students may, for example, individually or in groups

= research in-depth one of the theories of socialization discussed in this outcome (Piaget, Kohlberg, or

Gilligan) and present their findings to the class or their teacher

Working in small groups, students can identify the basic idea(s), key concepts, and stages of

development outlined in each theory, develop an appropriate visual model to display the theory's main

ideas, and present their findings to the class using presentation software. Teachers may also choose to

have students submit their findings in the form of a research project.

Assess the differences in moral thinking in men and women as described by Gilligan. Students may

investigate a specific moral issue from the masculine and feminine perspectives identified by Gilligan.

Possible areas of investigation may include capitol punishment, abortion, surrogate motherhood, genetic
engineering, or other similar issues that may illustrate differences in moral reasoning on the part of men

and women.

Suggestions for Learning and Teaching
The teacher may have students

» identify the main characteristics of the cognitive approach to human development

Teachers can lead the class in a preliminary discussion of the main assumptions of cognitive theorists
like Piaget. Students can reflect on and respond to the following questions: How does this approach

differ from the approaches previously discussed in this unit (i.e., symbolic interactionist,

psychoanalytic)? How is it connected to the examination of the influence of biology and environment on
human development? How does it provide us with insight into another vital area of human development?

Discussion of these questions will provide students with a basis for an in-depth examination of the
theories discussed in this outcome.

» outline the main ideas of Jean Piaget's theory of cognitive development

Students can describe the key stages identified by Piaget in describing the development of cognitive

skills in childhood. Students may use the following or a similar model to identify the stages and describe

the characteristics of each:
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Stage

Age

Characteristics

Sensorimotor

Preoperational

Concrete Operational

Formal Operational

Several of Piaget's key concepts (e.g., object permanence, egocentrism) should be included in this
analysis. Students can also summarize Piaget's research into children's moral development as part of
their analysis. This aspect of Piaget's theory provides a basis for examining of the work of Kohlberg and
Gilligan later in this outcome.

= outline the key stages of moral development identified by Lawrence Kohlberg

Teachers can begin by introducing students to the “Heinz dilemma,” the story used by Kohlberg as part
of his research. Students can create a model or use a table similar to the one below to identify and
describe the three stages of moral development outlined in Kohlberg's theory

Kohlberg's Theory

Stage of Moral Development

Age

Characteristics

Preconventional

Conventional

Postconventional

= analyze Carol Gilligan's critique of Kohlberg's theory of moral development

Teachers can have students identify Gilligan's criticisms of Kohlberg's initial research. What different
perspective did Gilligan bring to research into moral development? Students can then describe the key
differences in moral reasoning between men and women as well as the three stages of moral
development in women outlined in Gilligan's research. A discussion of sample moral issues in class may
provide students with examples that illustrate the differences in moral reasoning between male and
female students. Students can use the following or a similar chart to organize their analysis of Gilligan's

ideas

Gilligan's Analysis of Moral Development

Criticisms of
Kohlberg's
Research

Gender Differences
in Moral Reasoning

Moral Reasoning
Stage 1

Moral Reasoning
Stage 2

Moral Reasoning
Stage 3
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3.4 Students will be expected to investigate a social issue that serves as
a good example of socialization and related concepts.

= Examine the relationship between the process of socialization and the issue.

= Assess the relationship between personality development and the issue.

= Analyze the relationship between human learning and the issue.

= Formulate and support a hypothesis related to the issue.

Suggestions for Assessment
Students may, for example, individually or in groups

research the process of gender role socialization in our society

Students can explore the contribution of each agent of socialization (family, school, peers and mass
media) to this process. Teachers may assign groups of students to explore each agent of socialization,
assessing its influence on an individual's self image and social development. How does each agent
shape our image of ourselves as masculine or feminine? What qualities and characteristics are
associated with each gender? What hidden messages do males and females receive about the
personality traits they are expected to exhibit and/or the social roles they are expected to play? Students
can assess the way(s) that each agent of socialization contributes positively and/or negatively to our
overall personal and social development.

investigate the relationship between cultural/social influences and the development of body image

A related topic particularly relevant to females is the examination of eating disorders (anorexia and
bulimia). Body image, like other aspects of our self-image, is strongly influenced by the society in which
we live as well as our relationships with others. Teachers can have students investigate cultural
definitions of beauty and physical attraction, with particular focus on the impact of mass media.
Sociologists have also explored the connection between cultural definitions of beauty and eating
disorders among adolescent and young adult females. This topic lends itself to an examination of the
biological, psychological and social factors that shape human behaviour.

research the concept of resocialization as it applies to the experience of military training

Military “boot camp” is an excellent example of the process by which an individual is resocialized into an
entirely different social role than the one for which he/she has been prepared by society. In fact, many of
the important lessons of socialization (such as respect for all forms of human life) must be “unlearned”
in order to prepare the recruit for the task of combat against enemy armies. This process provides an
excellent example of the way in which human thinking and behaviour can be “reshaped” to produce
completely different patterns of thinking and acting.

research the concept of resocialization as it applies to the experience of individuals who join religious
cults

Like the armed forces, small religious groups have used resocialization techniques to reshape the
thinking and behaviour of new recruits. Isolation from outside influence, inducement of feelings of guilt,
intellectual attacks on the individual's traditional belief system, the provision of emotional support, and
indoctrination of new belief systems are part of the process of “stripping away” elements of a person'’s
“former self" and replacing them with a new set of beliefs and behaviours. Students can explore specific
examples in which the thinking and behaviour of individuals have been reshaped by such experiences
(e.g., Jonestown).
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investigate the experiences of the elderly as an example of resocialization

The process of aging and advances in health care have combined to create a large category of people
who no longer work on a daily basis. “Retirement” requires an individual to be “resocialized” into new
social roles that pose new challenges as well as opportunities in a culture that often defines one’s
personal and social worth on the basis of one’s occupation. Students can use readings, interviews and
other research methods to explore the experiences of elderly and retired individuals in their
communities.

What are the common experiences of retired and elderly individuals?

What impact does retirement have on self-image and social identity?

Are there differences based on gender?

What challenges does the growing number of elderly citizens pose for Canadian society?
o How can we best respond to these challenges as a society?

O O O O

Students can explore these questions individually or in small groups as part of a research project and
present their findings to the class or their teacher.

Suggestions for Learning and Teaching
The teacher may have students

define and apply concepts associated with socialization to the life experiences of individuals at various
stages of the life cycle

Students can, for example, examine the concepts of anticipatory socialization, workplace socialization,
and social devaluation and apply them to their own lives as well as the experiences of others as later
stages in the life cycle.

compare and contrast the socialization experiences of individuals at various stages in the life cycle—
infancy and childhood, adolescence, and adulthood

Students can identify the key socialization experiences common to each stage and describe the role of
socialization in an individual's development.

define and apply concepts relevant to the analysis of sex and gender in Canadian society
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Unit 4—Social Organization: Living Together as Humans

Unit Overview

The concepts and theories presented in the previous unit focussed primarily on a process that is central to
sociology— the transmission of culture to society's members. While culture and socialization are central themes
in sociology, they represent only one aspect of its study. Sociologists also focus on the structure, organization
and operation of human societies, with particular emphasis on how interaction within these structures shapes
human behaviour.

Our examination of social organization begins with its smallest unit— the group. Sociologists have developed
several concepts and frameworks that provide a deeper understanding of the role that groups play in meeting
basic social and physical needs as well as shaping human behaviour. Cooley's distinction between primary and
secondary groups provides a basis for analyzing their role in the lives of individuals. Other sociologists have
examined the influence of groups on the behaviour of individual members. All of these studies provide us with a
deeper understanding of the significant role of groups in our daily lives.

The social group also provides the basic unit upon which modern society is built. Sociologists apply two key
ideas— status and role— to the behaviour of humans in groups. In turn, these concepts form the basis of social
organization. Sociologists use the term stratification to describe the structures of modern societies.
Stratification systems, like human cultures, come in a variety of forms that have evolved over time. This unit
examines the two primary types of stratification systems, caste and class, providing students with several
examples for analysis.

Sociologists are particularly interested in the primary effect of stratification systems on society— the
emergence of inequalities that can create prejudice and discrimination in human societies. It is important that
students develop an understanding of the relationship between these contemporary social problems and the
stratification systems by which modern societies are organized.

Finally, social institutions also make a significant contribution to social organization. All human societies have
developed specific institutions that perform important social tasks. The three most important institutions—
family, religion, and education— provide examples that illustrate the key role that institutions play in the
organization and operation of modern societies as well as the daily lives of their members.

Unit Outcomes
Students will be expected to

4.1 describe the role of groups in the organization of human societies

» |dentify different types of groups.
= Describe ways in which groups shape human behaviour.
* Investigate the role of groups in the evolution of human societies.

4.2 examine the role of social stratification in the organization of human societies, in relation to gender, race,
and socio-economic status

» Define social stratification and its related concepts (i.e., status and role).

= Apply appropriate theories to the concept of social stratification.

= Formulate a hypothesis regarding positive and negative implications of social stratification in a society.
» Investigate examples of the relationship between stratification, power, and inequality.
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4.3 examine the role of social institutions in the organization of human societies

» Describe the characteristics of a social institution.

= Apply appropriate theories to the concept of social institutions.

* Analyze examples of social institutions, including the family.

= Evaluate the contribution of social institutions to social organization.

4.4 investigate a social issue that serves as a good example of social organization and related concepts

» Assess the influence of groups on the issue.

= Examine aspects of social stratification relevant to the issue.

* |nvestigate the role(s) of relevant social institutions to the issue.
» Formulate and support a hypothesis related to the issue.

Unit Processes and Skills Emphases
Communication

» Read sociological text critically, identifying key concepts and ideas related to social organization.
» Discuss concepts, ideas, and theories related to social organization with classmates in small group
and/or class settings.

Inquiry
» Analyze readings for key concepts, ideas, and perspectives related to social organization.
= Apply relevant concepts and theories to students’ personal life experience.
* Analyze in-depth one aspect of social organization.
= Draw conclusions about the impact of social organization on students’ development based on research
and supported by evidence.

Participation

» Engage in a variety of learning experiences that include both independent study and collaboration.
*= Function in a variety of groupings, using collaborative and co-operative skills and strategies.
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4.1 Students will be expected to describe the role of groups in the
organization of human societies.

= |dentify different types of groups.
= Describe ways in which groups shape human behaviour.

= |nvestigate the role of groups in the evolution of human societies.

Suggestions for Assessment
Students may, for example, individually or in groups

investigate the influence of social groups in shaping human behaviour

One recent example involves the use of hazing rituals by the military and athletic teams as a means of
building bonds between group members. Students can identify the “pros” and “cons” of such practices in
terms of group control and operation as well as the welfare of individuals. This case study provides
practical examples of groups pressuring individuals to conform to group expectations, as well as
illustrating the “cost” of conformity. Students can present their findings to their teacher in the form of a
conventional research assignment, engage in small- or whole-group discussion and analysis of these
cases, or research the topic and present their findings to the class.

analyze examples of sociological research on social groups

For example, Elliott Liebow's classic work Tally's Corner is a famous study of African American men in
1960s America. Liebow used participant observation techniques to analyze the social interactions of a
small group of men who interacted on a daily basis. American sociologist William F. Whyte conducted
another similar study in the sociological classic Street Corner Society. Whyte examined the behaviour of
young men in the Italian immigrant community of Boston during the 1930s. Both studies explore human
interaction on a small scale. They provide excellent examples of the influence of small social groups on
behaviour, the techniques used by sociologists to study small-group interaction, and symbolic
interactionist approaches to the study of social groups. Students can read a summary provided by their
teacher or research either case study, and then describe the role of social groups in individuals' lives,
identify examples of group influence on individual behaviour, and assess the overall importance of social
groups as presented in each case study.

research religious cults as a case study on the influence of groups on human behaviour

Students may research one of several past examples of religious cults using a variety of techniques to
control the behaviour of their members (e.g., Jim Jones and the People’s Temple; Heaven's Gate; David
Koresh and the Branch Davidians). Students can analyze the ways in which members are recruited into a
cult, the methods by which members are indoctrinated, as well as the ways in which a cult exerts control
over members' behaviour. Students may examine the following related issues as part of their study: Are
certain individuals more “vulnerable” to recruitment? Are there specific circumstances that lead
individuals to join cults? What social factors influence the popularity of religious cults at various times in
recent history? These case studies also provide important insights into the influence of religion on
behaviour. Students can present their findings to their teacher in the form of a traditional research paper
or to the class in the form of a presentation.

investigate the concept of Groupthink developed by Irving Janis and explain how this concept applies to
the process by which groups make decisions
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Janis's model originated from his analysis of the decision-making process surrounding the Bay of Pigs
invasion of Cuba (1961) and the Cuban Missile Crisis (1962). Students can research it application to
recent examples— the Challenger space shuttle disaster is one choice. Students can also apply the
concept of Groupthink to the way in which groups make decisions within other bureaucratic structures—
the modern corporate world or even a school's Student Council can provide areas for investigation.
Students can analyze the operation of a specific group, identify and describe ways in which its decisions
reflect the concept of Groupthink, and present their findings to the class or their teacher.

» research the role of social groups in the establishment and operation of the earliest forms of human
society— hunter-gatherer societies

Students can revisit a tribal society studied in the Culture unit or be provided with a list of choices for
this activity. The IKung San of the Kalahari (Botswana) provide one possible choice. Students can
examine the structure and operation of hunter-gatherer societies, identifying the role played by groups in
meeting human needs at the earliest stages of human social development. Students can present their
findings individually to their teacher as an assignment or to the entire class in the form of a presentation.

Suggestions for Learning and Teaching
The teacher may have students

» identify examples of groups, aggregates, and categories within their school, larger community, and
Canadian society

The distinction between the everyday and sociological meaning of the word group is basic to the study
of this unit. Ask students to define each of the above concepts. As a class, in small groups, or
individually, students can list examples of each in their daily lives or Canadian society in general. This list
can provide the basis for a later examination of the role and influence of groups in students’ daily lives.
Students can use the following or a similar table to organize their responses.

Examples of Groups

Groups Aggregates Categories

= apply Cooley's distinction between primary or secondary groups to the groups listed in the previous
activity

Teachers can ask students to define Cooley's concepts of primary and secondary group. Have students
list the characteristics of each and select examples of primary and secondary groups from the list
generated in the previous activity. Students can use the following or a similar table to organize their
response.

Group Characteristics

Type of Group \ Characteristics | Examples
Primary

Secondary
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= explain how the concepts of in-group, out-group and reference group apply to Canadian society and/or
students’ daily lives

Teachers can ask students to define each concept and identify examples of in-groups, out-groups and
reference groups in Canadian society as part of a class or small-group discussion. As in-groups are
usually relative to each person'’s situation, students can identify examples from their personal
perspective (i.e., peer groups). Examples of out-groups on a broader level may include ex-convicts,
homeless, or recent immigrants to Canada. Students can apply the concepts of in-group and out-group
to peer relationships within their school or community. Students can also apply the concept of reference
groups to their personal experiences. Mass media provides an abundance of examples of reference
groups with which adolescents identify (e.g., musical genres, media personalities, sports teams). Many
examples can be found in their musical tastes, clothing styles, entertainment, or recreational activities.
Students use the following or a similar table to organize their response.

Defining Groups

Concept | Definition | Examples
In-Group

QOut-Group

Reference Group

» analyze the first stage of Lenski's evolutionary approach to social stratification and identify the
important relationship between social groups and the early roots of human society

While Lenski's evolutionary model (discussed in detail later in this unit) provides a broad explanation of
social organization, teachers can introduce it at this point in the unit as a way for students to make a
connection between small social groups and the gradual development of modern society. Teachers can
ask students to identify the main characteristics of hunter-gatherer societies as outlined by Lenski and
to explain how these societies provide an example of social organization on a small-group level.
Students can identify the important functions performed by the group at this early stage of social
organization. Students can also compare and contrast the role of groups in their lives with their role in
hunter-gatherer societies in order to emphasize that, while groups do perform similar functions for us
today, many of our basic needs are no longer met immediately by the small social groups to which we
belong.

» identify the factors that affect a group’s influence over the behaviour of individual members

Teachers can ask students to identify variables that affect a group’s power to shape its members'
behaviour. The Asch, Milgram and Pryor experiments and Irving Janis's concept of Groupthink all provide
examples of social groups affecting behaviour. Students can also analyze Zimbardo's famous “prison
experiment” as an example of conformity to social roles. Teachers can ask students to analyze each
experiment/example, identifying the factors that determine the group's ability to exercise control over
the behaviour of their individual members.
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4.2 Students will be expected to examine the role of social stratification
in the organization of human societies, in relation to gender, race, and
socio-economic status.

Define social stratification and its related concepts (i.e., status and role).

Apply appropriate theories to the concept of social stratification.

Formulate a hypothesis regarding positive and negative implications of social stratification in a society.

Investigate examples of the relationship between stratification, power, and inequality.

Suggestions for Assessment
Students may, for example, individually or in groups

analyze specific social groups to which students belong and apply the concepts of status and role to
each

Students can describe how individuals within any social group “play” different roles. They can also
analyze how these roles differ in importance or influence (i.e., status) within the group.

Students can analyze a specific social group (i.e., their peers), social groups within their school or
community (i.e,, racial, religious or ethnic groups, family), or groups within Canadian society in general
(the various examples of subcultures examined in the Culture unit can be revisited as part of this
outcome). Students can apply the concepts discussed to the social group(s) they choose to analyze and
present their findings to their teacher as an assignment or to the class as a presentation.

analyze a specific example of a caste system, past or present

Students can research India’s caste system, South Africa’s Apartheid system, or the segregation system
of the Southern United States before the civil rights movement as examples of the caste systems of
stratification. Students can describe the structure and operation of each system, apply the concepts
related to status and role, and describe how the system under study displays the characteristics of
caste. Students can also explain how both the functionalist and conflict perspectives on social
stratification can be applied to the caste system. How does stratification help a society meet its
members' basic needs, establish social order and stability, or perform vital social tasks? In other ways,
how does a stratification system create and perpetuate social inequalities that lead to prejudice,
discrimination, and/or racism?

Students can present their findings individually to their teacher or to the class in the form of a
presentation.

investigate social class structures in other societies

Britain, for example, provides an interesting example of a class system with similarities as well as
significant differences in comparison to Canada. British society is unusual in that it underwent a
transition from a traditional structure based almost entirely on birth (i.e,, royalty, nobility and
‘commoner”) to a system based on the production of wealth (lower, middle, and upper class) without a
violent political or social revolution. Students can research British class society, comparing and
contrasting it with Canada in terms of the number and size of social classes, similarities and differences
in the composition and role of each social class in the operation of the society. Students can also explain
how the functionalist and conflict models can be applied to the operation of British society.
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assess the overall relationship between a society's stratification system and inequalities in power,
influence, economic wealth, and lifestyle

As a class, in small groups or individually, students can examine specific cases of social inequality as it
affects specific groups of people in Canadian society. Possible examples include Indigenous peoples,
racial and ethnic minorities (Chinese labourers brought to Canada to construct the transcontinental
railroad, or modern-day immigrants whose employment opportunities are frequently limited), women,
children, and the unhoused. Teachers can ask students to identify examples of social inequalities that
affect (or have affected) the group being studied and to connect these experiences to the Canadian
stratification system.

Suggestions for Learning and Teaching

The teacher may have students
identify and define key concepts used by sociologists in analyzing the organization of human societies

Teachers can ask students to define the central concepts status and role, along with related concepts
(for example, achieved and ascribed status, master status, and status symbols; role expectation, role
conflict, role strain, and role exit). As a class or in small groups, students can identify specific examples
of each concept in their daily lives, surrounding community, and/or Canadian society. Students can use
the following or a similar table as an organizer.

Sociology Concepts

Term

Definition Example(s)

Status

Ascribed Status

Achieved Status

Master Status

Status Symbol

Role

Role Expectation

Role Conflict

Role Strain

Role Exit

identify and describe the kinds of stratification systems by which human societies are (or have been)
organized

Teachers can begin by having students define the concept of stratification and can then introduce the
two main types of stratification systems— caste and class. Students can compare and contrast the two
systems, identifying the main characteristics of each and providing examples of societies based on each
model. Students can use the following or a similar model to assist them in their analysis:

Stratification

Type of Stratification System | Characteristics | Examples

Caste

Class

Sociology 12: Teachers Guide Revised DRAFT (2024) 48




curriculum.novascotia.ca

outline the theoretical explanations of social stratification

Sociologists apply both functionalist and conflict perspectives in their analysis of social stratification.
Teachers can have students, identify the assumptions on which each analysis is based, and summarize
the analysis presented by each perspective. Students can respond to the following questions as part of
their analysis: How does each approach explain why societies are stratified? How do these explanations
differ? Students can be asked to decide which approach they think provides a “better” explanation and to
justify their choice. Students can use the following or a similar model to assist them in their analysis:

Explaining Stratification

Theoretical Approach \ Basic Assumptions | Analysis of Stratification

Functionalist

Conflict

identify and describe social inequalities created by stratification

Stratification systems by their very nature create inequality. Teachers can ask students to identify
examples of inequalities in Canadian society and describe their effects. Specific attention should be
given to areas of daily life — physical and mental health, nutrition, education, and economic resources
(wealth/poverty). With the teacher's guidance, students can make connections between these
inequalities and social stratification. Poverty provides a specific area for student investigation as part of
this outcome.
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4.3 Students will be expected to examine the role of social institutions in
the organization of human societies.

Describe the characteristics of a social institution.

Apply appropriate theories to the concept of social institutions.

Analyze examples of social institutions, including the family.

Evaluate the contribution of social institutions to social organization.

Suggestions for Assessment

Students may, for example, individually or in groups

research a social institution of their choice or as assigned by their teacher

This activity focusses on assessing the role and impact of the social institution on our daily lives.
Students can describe its role in Canadian society, assess its impact on the lives of Canadians, and
apply functionalist and conflict perspectives. Students can respond to the following questions as part of
their study:

What important needs are met by this social institution?

What are its manifest and latent functions?

Have recent changes occurred to its structure and/or operation?

How have these changes affected the institution?

How have Canadians responded to these changes?

What are the institution’s future prospects?

Does the institution create or perpetuate inequalities in Canadian society? If so, how?
Can these inequalities be eliminated or reduced?

O 0O 0O 0O OO0 O O

Suggestions for Learning and Teaching
The teacher may have students

define the concept of social institution and distinguish it from the sociological concept of group

While some social institutions take the form of social groups (i.e., family), it is important for students to
understand the distinction between the two concepts in order to assess the role and impact of social
institutions on modern society. Teachers can ask students to define the concept and participate in a
class or small-group activity in which they identify and describe the purpose of the main social
institutions found in Canadian society. Students should be able to identify at least five traditional
institutions (family, religion, education, government, economy) in addition to others more recently
identified by sociologists (health care and mass media, for example).

identify and describe the main functions performed by social institutions in human society

The study of social institutions lends itself to the application of a functionalist model of analysis, as each
institution can be directly connected to a specific social need. Teachers can ask students to apply the
concept of manifest and latent functions discussed in the introductory unit of the course to each social
institution identified in the previous activity. Manifest functions are more easily defined than latent ones.
With the teacher's guidance, students should be able to identify examples of each. Students can use
reference material to complete the following or a similar chart:
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Social Institution

Institution Definition Manifest Function Latent Function
Family
Religion
Education
Government
Economy

= summarize the conflict approach to the study of social institutions

Teachers can ask students to identify the key differences that distinguish conflict analysis from a
functionalist approach to the study of social institutions. While a functionalist analysis is easier to apply
to social institutions, conflict theorists have identified ways in which social institutions directly or
indirectly contribute to the development and/or continuation of social inequalities. As social institutions
are particularly resistant to change, they also provide a means by which inequalities can be maintained.
Teachers can also ask students to identify ways in which social institutions may create and/or maintain
inequalities in Canadian society. Students can apply the themes of social class, gender, racial, or ethnic
background to the operation of social institutions in order to identify examples of inequalities related to
each.
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4.4 Students will be expected to investigate a social issue that
serves as a good example of social organization and related
concepts.

= Assess the influence of groups on the issue.
= Examine aspects of social stratification relevant to the issue.
= |nvestigate the role(s) of relevant social institutions to the issue.

= Formulate and support a hypothesis related to the issue.

Suggestions for Assessment
Students may, for example, individually or in groups

research, in depth, a topic related to Canadian social organization and analyze the topic from the various
perspectives presented in this unit

Possible choices include the study of poverty in Canada (child poverty in particular); homelessness;
racism and discrimination against visible minorities in Canada; and gender inequality in Canadian
society. Teachers can ask students to respond to the following questions as part of their analysis:

How does the topic illustrate the role of social groups in Canadian society?

How does the topic reflect the concepts of status and role as part of social organization?

How does the topic reflect inequalities created by social stratification?

How does the topic reflect the important role played by social institutions in meeting individuals'
basic needs, establishing and promoting social order and stability, and/or in perpetuating social
inequalities?

analyze critically (critique) a modern social institution, particularly one that has undergone significant
change in recent years

O O O O

Possible topic choices include new “forms” of family (blended, single parent); privatization of education
and/or health care; secular society and the decline of institutionalized religion; gender bias in schools;
equal treatment of racial and ethnic groups; immigration; the integration of students with disabilities into
schools; the spiraling cost of post-secondary education. Students can define the issue associated with
the topic under study, describe the social factors that have created the issue, and assess its impact on
individuals and Canadian society in general. Students should be encouraged to employ a functionalist
and/or conflict perspective in their analysis where applicable.

Suggestions for Learning and Teaching
The teacher may have students

investigate an issue of their choice from a prepared list of topics addressing contemporary problems
related to social organization

Some possible topics are outlined in previous outcomes (particularly 4.3) and can be used as a
“summative” activity at the end of the unit. Other choices include poverty in Canada (specifically child
poverty), racial/ethnic prejudice, discrimination and inequalities (e.g., impacts on recent immigrants,
Indigenous peoples, racialized minorities), gender inequality and discrimination in Canadian society,
changing definitions/roles of social institutions in Canadian society (e.g., family and marriage, decline of
organized religion, privatization of education), social class inequalities (e.g., homelessness in Canadian
society).

Sociology 12: Teachers Guide Revised DRAFT (2024) 52



curriculum.novascotia.ca

Unit 5—Social Control: Deviant and Conformist Behaviour

Unit Overview

This unit examines one of the greatest challenges facing modern societies— establishing and maintaining
control over their members' behaviour. To do so, modern societies employ a variety of processes and
institutions that pressure individuals to conform to society's expectations. In earlier units, students examined
several topics related to this process: norms and sanctions, socialization, social groups, and social institutions.
This unit explores what happens when these influences fail to produce conformity to society’s expectations.

While the first outcome re-examines the ways in which society attempts to achieve conformity, the unit's main
theme is perhaps the most fascinating concept in sociology— deviance. The degree to which individuals resist
or reject established social norms, values and expectations is an indication of society's success (or failure) in
imposing its “collective will” on its individual members.

Sociologists use the concept of deviance to describe the behaviour of individuals who refuse to abide by
society’s norms. But exactly what is deviance?

= How do modern societies define it?

* How do definitions of deviance change over time?

= What social factors contribute to its occurrence?

» What theories have sociologists developed to explain it?
»  What are its effects on modern society?

» Are these effects always negative?

These questions form the basis of this unit's content.

It is important for students to realize that not all forms of deviance are illegal. It is possible for individuals to
violate social norms on a daily basis yet never be charged or convicted of a criminal offense. Nevertheless,
crime is a form of deviance that deserves special attention. Sociologists adopt a unique approach to crime,
focussing in particular on factors that contribute to its occurrence in an effort to reduce its harmful impact on
society. Sociological analysis of street crimes and criminals is particularly relevant in achieving this goal.

Sociologists are also interested in assessing society's response (past and present) to crime and criminals.

= How have formal structures such as the police and justice system responded to the problem of crime in
the past?

* How effective have these responses been?

= What recent alternatives have been adopted in an effort to improve our response to crime?

= Do these new approaches hold more promise than the traditional responses?

These are questions that sociologists explore in an effort to improve our response to the challenges that
deviance poses for modern society.

Note: The topic of conformity was first introduced in Unit 4 (Social Organization). Teachers may choose to examine
this issue in detail in either or both units, depending on personal preferences and the approach that is most
appropriate for their students. Some of the content related to conformity presented in relation to Outcome 4.1 (for
example, the Asch, Milgram, Pryor experiments) can be included exclusively as part of this unit, or revisited from the
perspective of this unit's theme of social control.
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Unit Outcomes
Students will be expected to

5.1 analyze ways in which societies exercise social control to achieve conformity

= Apply appropriate theories to the concept of conformity.

» Distinguish between formal and informal methods of social control.

» Assess the effectiveness of various methods of social control.

» |nvestigate the evolution and effectiveness of the modern corrections system.

5.2 investigate deviance as a form of social behaviour

»= Define the concept of deviance.

= Compare how diverse cultures define, and respond to, deviance.

= Apply appropriate theories to the concept of deviance.

» Evaluate the positive and negative implications of deviant behaviour in a society.

5.3 investigate the issue of crime as an example of deviant behaviour

= Distinguish between legal and sociological approaches to the study of crime.

= Qutline the sociological framework for the classification of crime.

» Describe the social factors that contribute to the occurrence of crime.

= Apply the sociological analysis of crime to current examples of criminal behaviour in Canadian society.

5.4 investigate the issue of youth crime and violence as an example of both deviance and conformity

»= Assess the impact of social controls on youth crime and violence.

= Describe ways in which youth crime and violence provide examples of conformity and/or deviance.
= Evaluate the implications of youth crime and violence for society.

= Formulate and support a hypothesis related to youth crime and violence.

Unit Processes and Skills Emphases

Communication
» Read sociological text critically, identifying key concepts and ideas related to conformity and deviance.

= Discuss concepts, ideas and theories related to conformity and deviance with classmates in small group
and/or class settings.

Inquiry
» Analyze readings for key concepts, ideas, and perspectives related to conformity and deviance.
= Apply relevant concepts and theories to the study of conformity and deviance in Canadian society.
» Analyze in-depth one aspect of deviance.
= Draw conclusions about the impact of conformity and deviance on students’' development.

Participation

» Engage in a variety of learning experiences that include both independent study and collaboration.
*= Function in a variety of groupings, using collaborative and co-operative skills and strategies.
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5.1 Students will be expected to analyze ways in which societies exercise
social control to achieve conformity.

Apply appropriate theories to the concept of conformity.

Distinguish between formal and informal methods of social control.

Assess the effectiveness of various methods of social control.

Investigate the evolution and effectiveness of the modern corrections system.

Suggestions for Assessment
Students may, for example, individually or in groups:

research the origins and development of the corrections (prison) system, tracing its roots from European
society’s traditional emphasis on corporal and capital punishment to the emergence of the concept of
rehabilitation in the late nineteenth century, a relatively new phenomenon

Students can trace the development of the Canadian corrections system, identifying ways in which
developments in Britain and the United States have affected the Canadian response to crime and
criminals. Students can present their findings to the teacher in the form of a time line highlighting key
events and periods in the development of the modern corrections system, or share their time line with
classmates in the form of a presentation to the class.

investigate community-based components of the criminal justice system

Students can, for example, interview a member of the local police force and identify the various
approaches used by the police to enforce formal norms, with particular emphasis on options other than
punishment. Students can consider the following questions as part of this analysis:

o How do police encourage community members to abide by established norms? Are any
particular groups or areas identified as requiring special programs or approaches?

o How effective are traditional methods of law enforcement in comparison to more recent
approaches (i.e., restorative justice, community corrections)?

As an alternative approach, teachers can invite a member of the local police force (perhaps a
‘community liaison officer”) to make a presentation to the class, addressing the above questions and
providing students with an opportunity to discuss questions and issues raised in their study of the role
of police in the criminal justice system.

investigate the experiences of inmates in the criminal justice system as examples of formal methods of
social control

For example, students can research the life story and experience of Canadian Roger Caron, whose 1978
book Go-Boy! chronicles his life story as a criminal. Caron's autobiography outlines his experiences as a
child and his introduction to the world of crime. First incarcerated at the age of sixteen, Caron spent time
in Canada's notorious Kingston Penitentiary and several other Canadian prisons. His life story provides
students with a case study that can be analyzed in relation to the root causes of criminal behaviour as
well as the effectiveness of the criminal justice system in “correcting” an individual's behaviour.
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Suggestions for Learning and Teaching
The teacher may have students

identify the various ways in which they are pressured to conform to society’s expectations

Teachers can ask students to brainstorm examples of daily situations in which they are pressured to
follow social norms. Students can list the individuals, groups, and institutions that participate in this
process, classify their examples into formal and informal categories, and assess the effectiveness of
each in shaping their behaviour. Students can respond to the following questions as they analyze their
results:

What distinguishes formal methods from informal ones?

How do these approaches to shaping behaviour differ?

Which approach is more effective?

Are there specific situations in which one approach is more effective than the other? Students can use
the following or a similar chart to record and evaluate their examples.

Pressures to Conform

Situation Method(s) Formal or Informal Effectiveness

describe the relationship between social norms and conformity

The topic of social norms (discussed in detail in Unit 2) can be revisited here, particularly the important
distinction between informal (folkways and mores) and formal (law) norms as well as informal and
formal sanctions. Students can investigate and evaluate examples of pressure to conform to social
norms using both informal and formal methods. Teachers can ask students to identify examples of
formal and informal norms and sanctions in the reading’'s content and compare the effectiveness of
each in shaping behaviour— which approach appears to be more effective? Why? Are there examples of
informal norms and sanctions in the reading that encourage “non-conformist” (i.e., deviant) behaviour?
Students can use the following or a similar table in conducting their analysis:

Behavioural Analysis

Formal Norms Formal Sanctions Effectiveness

Informal Norms Informal Sanctions Effectiveness

describe the relationship between social groups and conformity as explored in various sociological
experiments

Students can re-examine the Asch, Milgram, and Pryor experiments discussed in Unit 4 as examples of
social groups exerting “informal” methods of social control. In some instances (for example, the Pryor
experiment), social groups may encourage deviant behaviour. Students can respond to the following
guestions:
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o How do social groups use informal norms and sanctions to encourage conformity? Are these
methods more effective than formal norms that may apply in each situation?

o The case studies of hazing (discussed in Unit 4) can also be examined as examples of group
pressure to conform. What happens when group conformity conflicts with social definitions of
deviance?

o How do social groups sometimes pressure individuals to choose between formal social norms
and informal group norms?

Students can use the following or a similar table in conducting their analysis:

Conformity Analysis

Experiment/Example Method(s) Used to Outcome Effectiveness
Influence Behaviour

Asch

Milgram

Pryor

» analyze formal methods of enforcing conformity used by the criminal justice system

Students can investigate the three major components of the criminal justice system— police, courts, and
prisons— describing the function(s) performed by each. Teachers can ask students to evaluate the
effectiveness of each component in achieving the goal of conformity. Students can also evaluate the
justice system's traditional reliance on punishment as a means of enforcing social norms.

o What purposes does punishment serve?

o Is punishment an effective means of achieving conformity to social norms?

o What other alternative approaches have been suggested?

o Are these methods more effective than our traditional reliance on punishment?

Students can use the following or a similar model to assess the functions, methods, and effectiveness of
the criminal justice system'’s various components in responding to crime:

Criminal Justice System

Component Purpose Method(s) Effectiveness
Police
Courts
Prisons
Community
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5.2 Students will be expected to investigate deviance as a form of social
behaviour.

= Define the concept of deviance.

= Compare how diverse cultures define, and respond to, deviance.

= Apply appropriate theories to the concept of deviance.

= Evaluate the positive and negative implications of deviant behaviour in a society.

Suggestions for Assessment
Students may, for example, individually or in groups

research examples of society's different responses to deviance and deviant individuals Students can
identify examples of behaviours that are considered deviant in one culture but

widely accepted or tolerated in another. Possible areas for study involve the use of drugs (natural or
artificial), alcohol consumption, attitudes toward physical appearance, sexual behaviour etc. Such
examples illustrate the challenges sociologists face in clearly defining deviance in any social context.

apply the various theories of deviance to specific readings and examples of deviance in Canadian and
other societies

Several famous cases lend themselves to such analysis — Rosenhan’s investigation of definitions of
sanity and insanity in a mental institution and Chambliss’ classic study of the “Saints" and “Roughnecks”
provide excellent examples of labelling theory. Contemporary readings on youth crime and commercial
sexual exploitation provide examples of strain, opportunity, control, and differential association theories.
Students can work individually or in small groups, identifying the theory(ies) of deviance that best apply
to their content. An alternative approach involves assigning students a theory, providing them with
readings, and having students identify the reading(s) to which their assigned theory applies. Students
can also be asked to assess the strengths (and weaknesses) of each theory in terms of its effectiveness
in explaining the occurrence of deviance. Groups can share the results of their analysis with the class in
the form of a presentation.

Suggestions for Learning and Teaching
The teacher may have students

define the sociological concept of deviance

Teachers can have students define deviance and identify its characteristics. While details can remain
confidential, students can discuss (in a small group or class setting) the process by which the concept
of deviance can be applied to an individual's behaviour. This exercise provides students with a valuable
background for an in-depth exploration of the theories of deviance examined later in this outcome.

Sociology 12: Teachers Guide Revised DRAFT (2024) 58



curriculum.novascotia.ca

» analyze recent social issues as examples of the process by which communities and societies define

deviance

It is important for students to understand the challenges posed by the task of defining deviance in a
modern society, particularly one in which there is considerable freedom of thought and expression as
well as cultural plurality. At any given time, a variety of behaviours are openly being debated and
redefined. Students can examine each of these topics in small groups, identifying the arguments on both
sides of the issue (in favour of and against defining the behaviour as deviant) and share the results of
their analysis with their classmates.

» analyze the explanations of deviance developed by the various theoretical frameworks (functionalist,
conflict, symbolic interactionist, feminist, and post-modern)

Students can begin by identifying the basic assumptions on which each approach is based and then
outline the main ideas and concepts associated with each theory. Students can use the following or a
similar table to organize their analysis of each theory.

Theory Analysis
Theory Perspective
Sociologist(s) Basic Assumptions Key Concepts and Example(s)

Explanation of Deviance

Teachers can divide the class into groups, each responsible for analyzing a theory or perspective.
Students can then share their analysis with classmates in the form of a presentation. It is also important
for students to consider the relevance of each theory in explaining deviance from their personal
perspective. Which theory(ies) makes the most sense to them? Which offer(s) the most valuable insights
into its causes and possible solutions?

evaluate the positive and negative impact of deviance on Canadian society

As a class, teachers can have students brainstorm the positive and negative effects of deviance. While
the negative influences are perhaps easiest to identify (i.e., threats to personal safety and property),
there are several positive effects, as discussed on the website “Deviance and Social Control.” Students
can use the website's content as a basis for analyzing and critiquing the results of their brainstormed list
of positive and negative effects.
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5.3 Students will be expected to investigate the issue of crime as an
example of deviant behaviour.

= Distinguish between legal and sociological approaches to the study of crime.

= Qutline the sociological framework for the classification of crime.

= Describe the social factors that contribute to the occurrence of crime.

= Apply the sociological analysis of crime to current examples of criminal behaviour in Canadian society.

Suggestions for Assessment
Students may, for example, individually or in groups

» analyze an assigned reading that presents an example of crime in Canadian society

Teachers can ask students to explain how the reading’s content reflects a sociological approach to the
classification of crime. Students can respond to the following questions:

O O O O

o

What source(s) of data and analysis are presented in the reading?

How is the data organized and analyzed?

What sociological classification of crime does the reading describe?

What correlate(s) of crime are evident in its analysis?

How do these correlates explain the pattern(s) of criminal behaviour described in the reading?

Students can analyze the Maclean'’s analysis of crime in Canadian cities as an example of sociological
research into the occurrence of crime in urban areas. Teachers can ask students to outline the
conclusions that can be made about crime in Canada based on the reading's statistics. Other readings in
the Print Resources section describe examples of criminal behaviour in Canada that can be analyzed
using the sociological classifications and correlates of crime.

Suggestions for Learning and Teaching
The teacher may have students

= compare the legal and sociological approaches to classifying crime

Students can complete the following or a similar diagram or chart in which they outline the different
approaches to crime.

(A full-page copy of this diagram is provided in Appendix A).
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Teachers can ask students to include an explanation for each classification system in their analysis. On
what basis does each approach place crimes into various categories? Several of the sociological
classifications (for example, street crimes) are broken into subcategories. Students should be able to
identify, define, and provide an example of a crime to illustrate each category or subcategory.

»  evaluate the sources of data available on crime and criminal behaviour

All scientific study requires access to relevant data. Provides a summary of the methods used to obtain
data on the extent of crime and criminal behaviour in Canadian society. Teachers can ask students to
describe the data sources available and evaluate their usefulness in the analysis of crime. Students
should be able to make several conclusions about crime in Canada based on the available data and
identify limitations/weaknesses of each data source for sociological research.

Crime Analysis

Data Source | Conclusions | Limitations/Weaknesses
Official Statistics

Victimization Surveys

= describe the correlates of crime

Teachers can ask students to identify each of the correlates of crime. Students can describe each
correlate, provide an example of how each applies to crime in Canada, and explain the effect of each
correlate on its occurrence. Teachers may assign each correlate to a specific group of students. Each
group can conduct an analysis and present its findings to the class. Students can use the following or a
similar chart to summarize their analysis:

Correlates of Crime

Correlate Example Sociological Explanations
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5.4 Students will be expected to investigate the issue of youth crime and
violence as an example of both deviance and conformity.

Assess the impact of social controls on youth crime and violence.

Describe ways in which youth crime and violence provide examples of conformity and/or deviance.

Evaluate the implications of youth crime and violence for society.

Formulate and support a hypothesis related to youth crime and violence.

Suggestions for Assessment
Students may, for example, individually or in groups

analyze a specific case of youth crime and/or violence

Teachers can ask students to identify the correlates of crime that apply to each case study and identify
any other social factors that contribute to its occurrence. Particular attention has been given to the
occurrence of violence in Canadian and American schools. Students can analyze the content of one or
more readings, identifying the sociological classifications and correlates of crime that apply as well as
social factors that contribute to its occurrence. Teachers can divide students into several groups, assign
an article to each, and have students share the results in a presentation to the class or “jigsaw” activity.
(Search online for details regarding jigsaw as a co- operative learning strategy.) Some readings provide
the opportunity for students to compare youth crime and violence in Canada with other countries,
particularly the United States. Students can make conclusions on the similarities and differences in
youth crime and violence in various societies.

evaluate the effectiveness of recent approaches to youth crime and violence

Teachers can provide students with specific readings and/or videos on recent programs designed to
address the problem of youth crime and violence. For example, particular attention has been paid to the
increase in violence among young girls in Canadian society. Students can analyze each approach,
assess its effectiveness, and present their findings individually to their teacher in the form of a report or
to the class in the form of a presentation.

Suggestions for Learning and Teaching
The teacher may have students

outline the criminal justice system’s current response to youth crime and criminals

Students can trace the development of the government'’s response to youth crime from the introduction
of the Juvenile Delinquents Act (1908) through the Young Offenders Act (1984) to changes introduced in
the Youth Criminal Justice Act (2003), Bill C-10 (2012 Amendments), Bill C-75 (2019 Amendments).
Teachers can ask students to identify the assumptions on which each law was based:

What does each law suggest are the “causes” of youth crime?

What solutions does each law attempt to implement?

On what assumptions or beliefs are these solutions based?

How effective was each law in dealing with the problem of youth crime?
What important changes were introduced in recent years?

Will these changes lead to reductions in youth crime?

O O 0O O O O
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Students can summarize their findings in the form of a time line, or use the following or a similar table to
summarize their analysis:

Youth Crime and Criminals

Law Assumptions or Changes in Solutions to Reduce | Effectiveness of
Beliefs about Youth | Approach from Youth Crime Solutions
Crime Previous Laws

Juvenile
Delinquents Act
(1908)

Young Offenders
Act (1984)
Youth Criminal
Justice Act (2003)
Bill C-10 (2012
Amendments)
Bill C-75 (2019
Amendments)
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Contexts for Learning and Teaching
Principles of Learning

The public school program is based on principles of learning that teachers and administrators should use as the
basis of the experiences they plan for their students. These principles include the following:

1. Learning is a process of actively constructing knowledge.

Therefore, teachers and administrators have a responsibility to
» create environments and plan experiences that foster inquiry, questioning, predicting, exploring,
collecting, educational play, and communicating
» engage learners in experiences that encourage their personal construction of knowledge, for example,
hands-on, minds-on science and math; drama; creative movement; artistic representation; writing and
talking to learn
» provide learners with experiences that actively involve them and are personally meaningful

2. Students construct knowledge and make it meaningful in terms of their prior knowledge and experiences.

Therefore, teachers and administrators have a responsibility to
» find out what students already know and can do
» create learning environments and plan experiences that build on learners’ prior knowledge
» ensure that learners are able to see themselves reflected in the learning materials used in the school
* recognize, value, and use the great diversity of experiences and information students bring to school
» provide learning opportunities that respect and support students’ racial, cultural, and social identity
» ensure that students are invited or challenged to build on prior knowledge, integrating new

understandings with existing understandings

3. Learning is enhanced when it takes place in a social and collaborative environment.

Therefore, teachers and administrators have a responsibility to
» ensure that talk, group work, and collaborative ventures are central to class activities
» seethat learners have frequent opportunities to learn from and with others
» structure opportunities for learners to engage in diverse social interactions with peers and adults
* help students to see themselves as members of a community of learners

4. Students need to continue to view learning as an integrated whole.

Therefore, teachers and administrators have a responsibility to
= plan opportunities to help students make connections across the curriculum and with the world outside
and structure activities that require students to reflect on those connections
* invite students to apply strategies from across the curriculum to solve problems in real situations

5. Learners must see themselves as capable and successful.

Therefore, teachers and administrators have a responsibility to
» provide activities, resources, and challenges that are developmentally appropriate to the learner
» communicate high expectations for achievement to all students
» encourage risk-taking in learning
» ensure that all students experience genuine success on a regular basis
» value experimentation and treat approximation as signs of growth
= provide frequent opportunities for students to reflect on and describe what they know and can do
= provide learning experiences and resources that reflect the diversity of the local and global community
= provide learning opportunities that develop self-esteem
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6. Learners have different ways of knowing and representing knowledge.

Therefore, teachers and administrators have a responsibility to

» recognize each learner's preferred ways of constructing meaning and provide opportunities for exploring
alternative ways

»= plan a wide variety of open-ended experiences and assessment strategies

* recognize, acknowledge, and build on students’ diverse ways of knowing and representing their
knowledge

» structure frequent opportunities for students to use various art forms— music, drama, visual arts, dance,
movement, crafts— as a means of exploring, formulating, and expressing ideas

7. Reflection is an integral part of learning.
Therefore, teachers and administrators have a responsibility to

» challenge their beliefs and practices based on continuous reflection

= reflect on their own learning processes and experiences

» encourage students to reflect on their learning processes and experiences

» encourage students to acknowledge and articulate their learnings

» help students use their reflections to understand themselves as learners, make connections with other
learnings, and proceed with learning

A Variety of Learning Styles and Needs

Learners have many ways of learning, knowing, understanding, and creating meaning. Research into links
between learning styles and preferences and the physiology and function of the brain has provided educators
with a number of helpful concepts of and models for learning. Howard Gardner, for example, identifies eight
broad frames of mind or intelligences. In Frames of Mind (1983), Gardner believes that each learner has a unique
combination of strengths and weaknesses in these eight areas, but that the intelligences can be more fully
developed through diverse learning experiences.

Other researchers and education psychologists use different models to describe and organize learning
preferences.

Students’ ability to learn is also influenced by individual preferences and needs within a range of environmental
factors, including light, temperature, sound levels, nutrition, proximity to others, opportunities to move around,
and time of day.

How students receive and process information and the ways they interact with peers and their environment, in
specific contexts, are both indicators and shapers of their preferred learning styles. Most learners have a
preferred learning style, depending on the situation and the type and form of information the student is dealing
with, just as most teachers have a preferred teaching style, depending on the context. By reflecting on their own
styles and preferences as learners and as teachers in various contexts, teachers can

» build on their own teaching-style strengths

= develop awareness of and expertise in a number of learning and teaching styles and preferences

» identify differences in student learning styles and preferences

» organize learning experiences to accommodate the range of ways in which students learn, especially for
whom the range of ways of learning is limited

Learning experiences and resources that engage students’ multiple ways of understanding allow them to
become aware of and reflect on their learning processes and preferences. To enhance their opportunities for
success, students need
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= avariety of learning experiences to accommodate their diverse learning styles and preferences

= opportunities to reflect on their preferences and the preferences of others to understand how they learn
best and that others may learn differently

= opportunities to explore, apply, and experiment with learning styles other than those they prefer, in
learning contexts that encourage risk taking

= opportunities to return to preferred learning styles at critical stages in their learning

= opportunities to reflect on other factors that affect their learning, for example, environmental, emotional,
sociological, cultural, and physical factors

*= atime line appropriate for their individual learning needs within which to complete their work

The Senior High School Learning Environment

Creating Community

To establish the supportive environment that characterizes a community of learners, teachers need to
demonstrate a valuing of all learners, illustrating how diversity enhances the learning experiences of all
students. For example, by emphasizing courtesy in the classroom through greeting students by name, thanking
them for answers, and inviting, rather than demanding participation. Students could also be encouraged to
share interests, experiences, and expertise with one another.

Students must know one another in order to take learning risks, make good decisions about their learning, and
build peer partnerships for tutoring, sharing, co-operative learning, and other collaborative learning experiences.
Through mini-lessons, workshops, and small-group dynamic activities during initial classes, knowledge is
shared about individual learning styles, interpersonal skills, and team building.

The teacher should act as a facilitator, attending to both active and passive students during group activities,
modeling ways of drawing everyone into the activity as well as ways of respecting and valuing each person's
contribution, and identifying learners’ strengths and needs for future conferences on an individual basis.

Having established community within the classroom, the teacher and students together can make decisions
about learning activities Whether students are working as a whole class, in small groups, in triads, in pairs, or
individually, teachers can

» encourage comments from all students during whole class discussion, demonstrating confidence in and
respect for their ideas

» guide students to direct questions evenly to members of the group

» encourage students to discover and work from the prior knowledge in their own social, racial, or cultural
experiences

» encourage questions, probing but never assuming prior knowledge

» select partners or encourage students to select different partners for specific purposes

* help students establish a comfort zone in small groups where they will be willing to contribute to the
learning experience

= observe students during group work, identifying strengths and needs, and conference with individuals to
help them develop new roles and strategies

* include options for students to work alone for specific and clearly defined purposes

Engaging All Students

A supportive environment is important for all learners and is especially important in encouraging disengaged or
underachieving learners.
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Sociology provides opportunities to engage students who lack confidence in themselves as learners, who have
a potential that has not yet been realized, or whose learning has been interrupted, for example refugees. These
students may need substantial support in gaining essential knowledge and skills and in interacting with others.

Students need to engage fully in learning experiences that

» are perceived as authentic and worthwhile

» Dbuild on their prior knowledge

»= allow them to construct meaning in their own way, at their own pace

» l|ink learning to understanding and affirming their own experiences

* encourage them to experience ownership and control of their learning

= feature frequent feedback and encouragement

* include opportunities for teachers and others to provide individuals with clarification and elaboration
» are not threatening or intimidating

» focus on successes rather than failures

» areorganized into clear, structured segments

Acting as facilitators to encourage students to take more responsibility for their own learning, teachers can
provide opportunities for students to decide how intensively to focus on particular areas. Within the Sociology
12 curriculum outcomes framework, teachers can work with individual students to identify learning outcomes
that reflect the student’s interests and career plans.

It is important that teachers design learning experiences that provide a balance between challenge and success,
and between support and autonomy.

All students benefit from a variety of grouping arrangements that allow optimum opportunities for meaningful
teacher-student and student-student interaction. An effective instructional design provides a balance of the
following grouping strategies:

» large-group or whole-class learning

» teacher-directed small-group learning
= small-group-directed learning

= co-operative learning groups

» one-to-one teacher-student learning

* independent learning

= partnered learning

*  peer or cross-age tutoring

= mentoring

Health and Safety

Activities in shop, laboratory, or workplace settings should include an element of safety education. Teachers
should plan learning experiences with a specific safety focus, and also embed safe practices in classroom
procedures and routines in order that students may acquire

» astrong orientation toward both personal and group safety

»= anawareness of potential safety hazards at school and in the workplace
»= aknowledge of safety procedures and safe work habits

= aknowledge of emergency procedures

» the ability to design and maintain safe work areas
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Learning beyond the Classroom

Sociology 12 offers many opportunities for students to extend learning beyond the classroom. Alternative
settings provide students with opportunities to connect their learning to tangible, practical purposes; their future
education and career plans; and the world beyond the high school setting.

Teachers may choose to organize learning experiences that include workplace settings for some or all students.
Learning experiences may include

practices and procedures to encourage students to use technology properly and with care
activities with mentors

classroom visits from workplace experts

field trips to local business, industry, and community sites

a focus on career exploration through job shadowing

work placements that extend and reinforce learning

entrepreneurship-related projects

community and service learning projects

use of Internet listserv, newsgroup, bulletin board, and on-line conversations

It is important that administrators and teachers work to establish mutually beneficial relationships with
businesses, organization, and industries in the community. Class or group field trips are an effective way to
initiate the contact. In organizing field trips teachers should

visit the facility beforehand to identify potential safety issues, establish a relationship with personnel and
clarify the purposes of the trip

establish class practices and procedures that promote positive and ongoing community relationships
work with students to articulate clear expectations for learning during the field trip experience

schedule field trips to complement preceding and subsequent classroom learning experiences

ensure that the field trip complies with their Board's guidelines and policies

Meeting the Needs of All Students

Learners require inclusive classrooms, where a wide variety of learning experiences ensure that all students
have equitable opportunities to reach their potential.

In designing learning experiences, teachers must accommodate the learning needs of individuals, and consider
the abilities, experiences, interests, and values that they bring to the classroom.

In recognizing and valuing the diversity of students, teachers should consider ways to

create a climate and design learning experiences to affirm the dignity and worth of all learners in the
classroom community

give consideration to the social and economic situations of all learners

model the use of inclusive language, attitudes, and actions supportive of all learners

acknowledge racial and cultural uniqueness

adapt classroom organization, teaching strategies, assessment practices, time, and learning resources
to address learners’ needs and build on their strengths

provide opportunities for learners to work in a variety of contexts, including mixed-ability groupings
identify and utilize strategies and resources that respond to the range of students’ learning styles and
preferences

build on students' individual levels of knowledge, skills, and attitudes

design learning and assessment tasks that draw on learners’ strengths

use students’ strengths and abilities to motivate and support their learning

provide opportunities for students to make choices that will broaden their access to a range of learning
experiences
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= acknowledge the accomplishment of learning tasks, especially those that learners believed were too
challenging for them

In a supportive learning environment, all students receive equitable access to resources, including the teacher's
time and attention, technology, learning assistance, a range of roles in group activities, and choices of learning

experiences when options are available. All students are disadvantaged when oral, written, and visual language
creates, reflects, and reinforces stereotyping.

Teachers promote social, cultural, racial, and gender equity when they provide opportunities for students to
critically examine the texts, contexts, and environments associated with sociology in the classroom, in the
community, and in the media.

Teachers should look for opportunities to

»= promote critical thinking

» recognize knowledge as socially constructed

* model gender-fair language and respectful listening in all their interactions with students

= articulate high expectations for all students

» provide equal opportunity for input and response from all students

»= encourage all students to assume leadership roles

= ensure that all students have a broad range of choice in learning and assessment tasks

* encourage students to avoid making decisions about roles and language choices based on stereotyping

* include the experiences and perceptions of all students in all aspects of their learning

» recognize the contributions of men and women of all social, cultural, linguistic, and racial backgrounds
to all disciplines throughout history

Social and cultural diversity in student populations expands and enriches the learning experiences of all
students. Students can learn much from the backgrounds, experiences, and perspectives of their classmates. In
a community of learners, participants explore the diversity of their own and others’ customs, histories, values,
beliefs, languages, and ways of seeing and making sense of the world.

When learning experiences are structured to allow for a range of perspectives, students from varied social and
cultural backgrounds realize that their ways of seeing and knowing are not the only ones possible. They can
come to examine more carefully the complexity of ideas and issues arising from the differences in their
perspectives and understand how cultural and social diversity enrich their lives and their culture.

The curriculum outcomes designed for Sociology 12 provide a framework for a range of learning experiences for
all students.

Teachers must adapt learning contexts, including environment, strategies for learning, and strategies for
assessment, to provide support and challenge for all students, using curriculum outcomes to plan learning
experiences appropriate to students’ individual learning needs. When these changes are not sufficient for a
student to meet designated outcomes, an individual program plan is required. For more detailed information,
see Special Education Policy, Policy 2.6.

A range of learning experiences, teaching and learning strategies, resources, and environments provide
expanded opportunities for all learners to experience success as they work toward the achievement of
designated outcomes. Many of the learning experiences suggested in this guide provide access for a wide range
of learners, simultaneously emphasizing both group support and individual activity. Similarly, the suggestions
for a variety of assessment practices provide multiple ways for students to demonstrate their achievements.

In order to provide a range of learning experiences to challenge all students, teachers may adapt learning
contexts to stimulate and extend learning. Teachers should consider ways that students can extend their
knowledge base, thinking processes, learning strategies, self-awareness, and insights. Some learners can
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benefit from opportunities to negotiate their own challenges, design their own learning experiences, set their
own schedules, and work individually or with learning partners.

Some students’ learning needs may be met by opportunities for them to focus on learning contexts that
emphasize experimentation, inquiry, and critical and personal perspectives; in these contexts, teachers should
work with students to identify and obtain access to appropriate resources.

The Role of Technologies

Vision for the Integration of Information Technologies

The Nova Scotia Department of Education has articulated five components to the learning outcomes framework
for the integration of IT within curriculum programs:

Basic Operations and Concepts
= concepts and skills associated with the safe, efficient operation of a range of information technologies
Productivity Tools and Software

» the efficient selection and use of IT to perform tasks such as
o the exploration of ideas
o data collection
o data manipulation, including the discovery of patterns and relationships
o problem solving
o therepresentation of learning

Communications Technology

» the use of specific, interactive technologies, which support collaboration and sharing through
communication

Research, Problem Solving, and Decision Making
» the organization, reasoning, and evaluation by which students rationalize their use of IT
Social, Ethical, and Human Issues

» that understanding associated with the use of IT, which encourages in students a commitment to
pursue personal and social good, particularly to build and improve their learning environments and to
foster stronger relationships with their peers and others who support their learning

Integrating Information and Communication Technologies within the Sociology 12 Classroom

As information technologies shift the ways in which society accesses, communicates, and transfers information
and ideas, they inevitably change the ways in which students learn.

Students must be prepared to deal with an information and commmunications environment characterized by
continuous, rapid change, an exponential growth of information, and expanding opportunities to interact and
interconnect with others in a global context.

Because technologies are constantly and rapidly evolving, it is important that teachers make careful decisions
about applications, always in relation to the extent to which technology applications help students to achieve
the curriculum outcomes.

Technology can support learning for the following specific purposes.
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Inquiry
Theory Building: Students can develop ideas, plan projects, track the results of growth in their understanding,

develop dynamic, detailed outlines, and develop models to test their understanding, using software and
hardware for modelling, simulation, representation, integration, and planning.

Data Access: Students can search for and access documents, multimedia events, simulations, and
conversations through hypertext/hypermedia software; digital, CD-ROM, Internet libraries, and databases.

Data Collection: Students can create, obtain, and organize information in a range of forms, using sensing,
scanning, image and sound recording and editing technology, databases, spreadsheets, survey software, and
Internet search software.

Data Analysis: Students can organize, transform, analyse, and synthesize information and ideas using
spreadsheets, simulation, statistical analysis or graphing software, and image processing technology.

Communication

Media Communication: Students can create, edit, and publish, present, or post documents, presentations, multi-
media events, Web pages, simulations, models, and interactive learning programs, using word processing,
publishing, presentation, Web page development, and hypertext software.

Interaction/collaboration: Students can share information, ideas, interests, concerns, and questions with others
through e-mail; Internet audio, video, and print conferences; information servers; Internet news groups and
listservs; and student-created hypertext environments.

Teaching and Learning: Students can acquire, refine, and communicate ideas, information, and skills using
tutoring systems and software, instructional simulations, drill and practice software, and telementoring
systems.

Construction

Students can explore ideas and create simulations, models, and products using sensor and control systems,
robotics, computer-aided design, artificial intelligence, mathematical and scientific modelling, and graphing and
charting software.

Expression

Students can shape the creative expression of their ideas, feelings, insights, and understandings using graphic
software, music making, composing, editing and synthesizing technology; interactive video and hyper media,
animation software; multimedia composing technology; sound and light control systems and software; and
video and audio recording and editing technology.

The Role of Technology in Sociology 12

This curriculum guide makes extensive use of Internet-based resources, providing teachers and students with
access to contemporary and relevant information on a variety of sociology-related topics and concepts.
Extensive use is also made of the EBSCO online periodicals database as a source of information for both
teacher and student use.

Teachers are encouraged to use technology in presenting sociology-related media to students. For example,
this curriculum guide integrates the use of a variety of web-based video resources to enhance instruction.
Students are also encouraged to use presentation and multimedia software in constructing representations of
their knowledge and communicating research results to their teacher and/or classmates.
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Assessing and Evaluating Student Learning

Assessment is the systematic process of gathering information on student learning.

Evaluation is the process of analyzing, reflecting upon, and summarizing assessment information, and making
judgements or decisions based upon the information gathered.

The Principles of Assessment and Evaluation articulated in the document Public School Programs should be
used as the basis of assessment and evaluation, policies, procedures, and practices.

Assessment “of” Learning

Assessment of learning is what teachers associate with summative assessment, that is, tending to be mark-
driven, used to accumulate numerical data for the purpose of assigning grades. Tests, exams, and assignments
given for the purpose of attaining marks fall in this group.

Assessment “for” Learning

Assessment for learning, on the other hand, works to provide students with ongoing checks of how they are
doing, what kind of progress they are making, what they need to learn next in order to be successful. Student
self-assessment is an important factor in assessment for learning. Anecdotal feedback, rubrics, scales, and
checklists are all important ways for teachers and students to learn more about how they are doing and what
they are having difficulty with.

Effective Assessment and Evaluation Practices

Effective assessment improves the quality of learning and teaching. It can help students to become more
reflective and to have control of their own learning, and it can help teachers to monitor and focus their
instructional programs.

Assessment and evaluation of student learning should accommodate the complexity of learning and reflect the
complexity of the curriculum. Evaluation should be based on the full range of learning outcomes towards which
students have been working during the reporting period, be proportionate to the learning experiences related to
each outcome, and focus on patterns of achievement as well as specific achievement.

In reflecting on the effectiveness of their assessment program, teachers should consider the extent to which
their practices

= are fair in terms of the student’s background or circumstances

» areintegrated with learning

» provide opportunities for authentic learning

» focus on what students can do rather than on what they cannot do

» provide students with relevant, supportive feedback that helps them to shape their learning

= describe students' progress toward learning outcomes

* help them to make decisions about revising, supporting, or extending learning experiences

» support learning risk taking

= provide specific information about the processes and strategies students are using

= provide students with diverse and multiple opportunities to demonstrate their achievement

= accommodate multiple responses and a range of tasks and resources

= provide evidence of achievement in which students can take pride

= acknowledge attitudes and values as significant learning outcomes

» encourage students to reflect on their learning and to articulate personal learning plans

*= help them to make decisions about teaching strategies, learning experiences and environments, student

grouping, and resources
» include students in developing, interpreting, and reporting on assessment
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Involving Students in the Assessment Process

When students are aware of the outcomes they are responsible for and the criteria by which their work will be
assessed or evaluated, they can make informed decisions about the most effective ways to demonstrate they
know, are able to do, and value.

It is important that students participate actively in the assessment and evaluation of their learning, developing
their own criteria and learning to judge a range of qualities in their work. Students should have access to models
in the form of scoring criteria, rubrics, and work samples.

As lifelong learners, students assess their own progress, rather than relying on external measures, for example
marks, to tell them how well they are doing. Students who are empowered to assess their own progress are
more likely to perceive their learning as its own reward. Rather than asking What does the teacher want?
students need to ask questions such as What have | learned? What can | do now that | couldn’t do before? What
do I need to learn next?

Effective assessment practices provide opportunities for students to
= reflect on their progress toward achievement of learning outcomes
» assess and evaluate their learning
= set goals for future learning

Diverse Learning Styles and Needs

Teachers should develop assessment practices that affirm and accommodate students’ cultural and linguistic
diversity. Teachers should consider patterns of social interaction, diverse learning styles, and the multiple ways
oral, written, and visual language are used in different cultures for a range of purposes. Student performance
takes place not only in a learning context, but in a social and cultural context as well.

Assessment practices must be fair, equitable, and without bias, providing a range of opportunities for students
to demonstrate their learning. Teachers should be flexible in evaluating the learning success of students and
seek diverse ways for students to demonstrate their personal best. In inclusive classrooms, students with
special needs have opportunities to demonstrate their learning in their own way, using media that
accommodates their needs, and at their own pace.

Using a Variety of Assessment Strategies

When teachers make decisions about what learning to assess and evaluate, how to assess and evaluate, and
how to communicate the results, they send clear messages to students and others about what learning they
value; for example, teachers can communicate that they value risk taking or lateral thinking by including these
elements in determining marks.

Assessment involves the use of a variety of methods to gather information about a wide range of student
learning and to develop a valid and reliable snapshot of what students know and are able to do that is clear,
comprehensive, and balanced. The assessment process provides information about each student’s progress
toward achievement of learning outcomes that teachers can use to assign marks, to initiate conversations with
students, or to make decisions in planning subsequent learning experiences.

Teachers align evaluation and assessment practices with student-centred learning practices when they

» design assessment and evaluation tasks that help students make judgements about their own learning
and performance

» provide assessment and evaluation tasks that allow for a variety of learning styles and preferences

» individualize assessment and evaluation tasks to accommodate specific learning needs

= work with students to describe and clarify what will be assessed and evaluated and how it will be
assessed and evaluated

» provide students with regular and specific feedback on their learning
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anecdotal records
artifacts
audiotapes
checklists
conferences
certifications
demonstrations
dramatizations
exhibitions

rating scales
interviews (structured or
informal)

Assessment activities, tasks, and strategies include, for example,

inventories
investigations

learning logs or journals
media products
observations (structured
or informal)

peer assessments
performance tasks
presentations

portfolios

reports

presentations

curriculum.novascotia.ca

projects

questioning
questionnaires
quizzes, tests,
examinations

reviews of performance
sorting scales (rubrics)
self-assessments
surveys

videotapes

work samples

written assignments

Portfolios

A major feature of assessment and evaluation in sociology is the use of portfolios. A portfolio is a purposeful
selection of a student’s work that tells the story of the student’s efforts, progress, and achievement. The
portfolio documents sociology-related activities.

Portfolios engage students in the assessment process and allow them to participate in the evaluation of their
learning. Portfolios are most effective when they provide opportunities for students to reflect on and make
decisions about their learning. The students and teacher should collaborate to make decisions about the
contents of the portfolio and to develop the criteria for evaluating the portfolio.

Portfolios should include

» the guidelines for selection
= the criteria for judging merit
» evidence of student reflection

Portfolio assessment is especially helpful for the student who needs significant support. Teachers should place
notes and work samples from informal assessment in the portfolio and use the portfolio to collaborate with the
student in identifying strengths and needs, selecting learning experiences, and selecting work that best reflects
the student's progress toward achievement of learning outcomes.

It is important that students share their portfolios with other students so that all students may see exemplars
that represent a range of strategies for expression and levels of complexity in ideas and understanding.

Outlines and other evidence of planning, allow students to examine their progress and demonstrate
achievement to teachers, parents, and others.

Students should be encouraged to develop a portfolio that demonstrates their achievements in a context
beyond a particular course, including letters, certificates, and photographs, for example, as well as written
documents. A portfolio can be very helpful when students need to demonstrate their achievements to potential
employers or admission offices of post-secondary institutions.

Tests and Examinations

Traditional tests and examinations are not, by themselves, adequate to assess student learning. The format of
tests and examinations can be revised and adapted to reflect key aspects of the curriculum. Some teachers, for
example, have designed tests and examinations based on collaborative or small-group learning, projects, or
portfolio learning. Creating opportunities for students to collaborate on a test or examination is an effective
practice in the interactive classroom, to assess learning of a higher order than recall of information, for example,
learning that requires synthesis, analysis, or evaluation.
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In learning activities that involve solving a sociological problem, for example, students might work
collaboratively to clarify and define the task, and then work either collaboratively or individually to develop a
solution. Students might be given a range of questions, issues, or problems, and work collaboratively to clarify
their understanding of the assignments and plan responses in preparation for the examination for which only
one of the questions, issues, or problems will be assigned.

The initial list of questions, issues, or problems can be developed by the teacher, negotiated by the teacher with
students, or developed by students and screened by the teacher.

Process-based tests and examinations allow students to demonstrate knowledge and skills and apply
strategies at multiple stages in learning processes, for example, in identifying problems, challenges, and
opportunities; gathering, evaluating, and synthesizing information; generating options; and developing and
evaluating solutions.

Traditional tests and examinations may present a number of problems in scheduling and resource allocation.
Process-based tests and examinations may be undertaken in steps during several class periods over a number
of days. Students have opportunities to revise, reflect on, and extend their knowledge and understanding.
Teachers have opportunities to develop comprehensive assessments, to monitor and evaluate learning at
multiple points in a process, and to use time flexibly.
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Appendix A: Sample Activity Sheets

Gender-Based Violence
What is Gender-Based Violence?

Gender-Based Violence (GBV) is violence committed against someone based on their gender, gender identity,
gender expression, or perceived gender. GBV is not limited to physical violence. It can take many forms,
including physical violence, sexual violence, technology-facilitated violence, gender/sexuality identity-based
bullying, human trafficking, intimate partner violence, psychological or emotional violence and economic control.
It exists on a continuum that encompasses a range of attitudes and behaviours and can include any word,
action, or attempt to degrade, control, humiliate, intimidate, coerce, deprive, threaten or harm another person
based on gender. Gender-based violence occurs in many types of interpersonal relationships (e.qg., peer,
romantic, family, etc.) and in many settings (home, school, public, private, and online spaces, etc.).

Who is at risk for experiencing gender-based violence?

While GBV affects everyone, some people are more at risk of experiencing violence because of various forms of
oppression such as racism, colonialism, sexism, homophobia, transphobia and ableism. In Canada, women and
girls, particularly those from Indigenous or other racialized communities, 2SLGBTQIA+ people, women living in
Northern, rural, and remote communities, and women with disabilities are more likely to experience GBV.

Understanding Different Social Science Approaches to GBV

Social scientists ask questions and conduct research in an attempt to better understand issues. Sociology and
psychology offer different lenses through which to study gender-based violence. Sociologists focus on the
societal and structural factors that shape human behavior, while psychologists often examine individual
experiences and mental health factors. By comparing these approaches, we can gain a more comprehensive
understanding of gender-based violence.

Activity:

Using your knowledge of sociology, identify which questions reflect a sociological approach to understanding
gender-based violence, and which reflect a psychological approach. Consider how these questions reflect the
perspectives of each discipline and how each approach contributes to our understanding of gender-based
violence.

= How do gender roles and societal expectations about masculinity and femininity contribute to gender-
based violence?

* |n what ways do social, economic, and cultural factors increase the likelihood of gender-based violence
occurring?

= How do societal norms around violence and aggression influence behaviour in intimate relationships?

= How effective have society’s responses (e.g., legal reforms, public awareness campaigns, social
services) to GBV been?

= What role does emotional regulation or past experiences with violence play in violent behaviours?

= How can trauma and mental health challenges influence a person’s behaviour in an abusive
relationship?

= Are there differences in the rates or experiences of gender-based violence across different socio-
economic, educational, and cultural groups? What does this reveal about the role of inequality in
perpetuating gender-based violence?

= How can therapy and counseling help individuals heal from the effects of gender-based violence?

= How might coping mechanisms or attachment styles contribute to the ways people respond to intimate
partner violence?
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Discussion Questions:

* How do these sets of questions reflect different approaches to understanding the causes of and

responses to gender-based violence?

= How can psychological and sociological perspectives complement each other to support a more
comprehensive understanding of gender-based violence?

=  Why is it important to examine both individual and societal factors when taking steps to address gender-

based violence?
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Capital Punishment Hypothesis Data Collection Sheet

Question
If Canada reinstated the death penalty for first-degree murder, would the murder (homicide) rate decline?

Age groups:
1.12-18 2.19-40 3.40-60 4.60 +
Results
Age group Gender Response (Yes/No)
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Sociology 12 Research Project
Objective

To assume the role of a sociologist in conducting a research project on a specific social issue in your
school/community.

Procedure

1. Choose a topic.

The following list contains some suggested topic areas for research:

Body language Personal space (Proxemics)

Music videos and gender roles Attitudes toward death and dying
Learning differences in boys and girls Adolescent binge drinking

Risk taking behaviour in adolescents Attitudes toward euthanasia
Influences on adolescent decision making Conformity amongst adolescents
Social definitions of sexual attraction Aging in Canadian society

Women and leadership Social groups in public schools

Fast food and obesity in Canadian society Dress codes in schools

Children and violence Generational attitudes toward abortion
Moral reasoning in children Attitudes toward same-sex marriage
Gender-based violence Adoption

Language development Peer Pressure

2. In your Group

Select a topic and conduct some preliminary research.

Develop a research question based on your preliminary research.
Present a detailed description of your research plan.

Gather and analyse the data.

Organize and present your findings to the class.

3. Develop a research question.

Your task is to develop a research question that can be evaluated within the confines of our school or
community, through questionnaire, interview and/or participant observation techniques, as well as conventional
research methods.

Here are some sample research questions that could be used as the basis for this project:

» |sthere a relationship between friendship patterns and adolescent lifestyle choices, such as cigarette
smoking?

*= Do friends influence an adolescent’s choice of clothing/music/recreational activities?

» |sthere arelationship between personality and musical tastes?

» Aretoday's adolescents still guilty of gender role stereotyping when it comes to career choices,
personality characteristics, hobbies and interests, clothing, etc.?

» What factors apply the most pressure on adolescents to conform?

*= Do strong, negative attitudes or stereotypes about teen pregnancy exist in our culture? How have
attitudes toward teen pregnancy and single parents changed in recent years?

» Are attitudes toward the elderly changing? As our population ages, what role will the elderly play in
Canadian society?
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= What are adolescents’ attitudes toward the use of alcohol and drugs? How do these attitudes compare
with adults’ attitudes?

» What are our current social attitudes and stereotypes concerning mental iliness? Are these attitudes as
strong in adolescents as in adults? How can society best respond to support the mental health of its
members?

= What are our social attitudes toward death? How are these attitudes reflected in the culture? How does
our culture deal with death? Is this similar or different to the way in which death is handled in other
cultures?

* How do babies/infants learn—a study (through observation and interviews) of learning in babies and
infants (Jean Piaget's stages of learning might be applied).

= Do humans use body language as a means of communication?

* What is “personal space” How does it affect human behaviour?

These are sample suggestions only. You may examine any aspect of human behaviour that you are interested in
studying. If you are not sure that the topic is appropriate, please discuss your interest with me.

4. Determine project contents.

It is expected that your research project will begin with a careful examination of literature available on your
topic—printed material that provides background on your research question. Your project must also include a
selection of the following elements:

a) A detailed case study— An in-depth examination of the life of a person whose experience is relevant to
your research question.

b) Survey research— A questionnaire conducted on a carefully selected sample of subjects, investigating
your research question (a relationship between two variables).

c) Participant observation— Direct observation of a behaviour or situation, through accurate anecdotal
records.

d) Aninterview with a person knowledgeable on the topic—A carefully prepared set of questions, designed
to obtain information relevant to your research question.

e) Avisit to alocal agency or institution that deals with the topic—0btaining printed material (pamphlets,
articles, etc.) relevant to your research question.

5. Submit a research project plan.

After you have chosen a topic and formed a group, the next step is to develop a research question and a
detailed research plan. Your plan should indicate the elements that will be included in your group’s project, and
the work assigned to each member. You are also expected to provide details of how your group will conduct its
research, analyse its data and present the results to the class.

6. Gather data.

Once you have completed your research/presentation plan, your group can begin to gather the data to be used
in answering your research question. While individual members may gather data independently, all information
gathered is to be shared with the other members of your group. We will designate a specific day in November
when all in-school surveys will be conducted.

7. Analyse data.

You are expected to analyse the data gathered on your research question as a group. Discuss the relevance of
the data and reach a group consensus on the answer to your question. You are expected to clearly describe the
evidence on which you base your decision.
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8. Present findings.

Once your group has completed its research and analyzed the data, the results are to be organized and
delivered in a presentation of 15 to 20 minutes in length. Your presentation should involve a comprehensive
summary of the entire research process:

a) Description of research question

b) Description of your research process

c) Analysis of data collected

d) Assessment of the answer to your research question

Your presentation must also adhere to the following guidelines:

)

All group members are involved in the oral presentation of material.

The presentation is well-organized (i.e., it has been carefully planned in advance).

The presentation uses at least one visual resource (a computer-assisted presentation is recommended).
The presentation allows for questions from other students.

e) The presentation must be a minimum of 15 minutes and should not exceed 20 minutes in length.

O

O
Na 2NN N

o

Suggested Stages

1. Preliminary proposal: This submission must include the following items:

» The topic you plan to study
»= Apreliminary research question
* The names of your group members

2. Research plan: This submission contains a detailed description of your research instruments (questionnaire,
interview, etc.).

* Arefined research question

» Alist of three books and/or articles used as sources of information in planning your research project

» Adetailed description of the elements to be included in your project— case study, interview,
questionnaire, and/or participant observation (see details below)

» Theroles/responsibilities assigned to each group member

» Adescription of how the research will be presented to the class (Freelance Graphics presentation, Bristol
board, etc.)

Please note that your research plan must include detailed information on the elements you will use to carry out
your research. For example,

= Adescription of a case study (the person/situation to be studied and the relevance of the person'’s
experience to your topic)

= Adraft copy of a proposed questionnaire (questions and an indication of your sample must be
included—to whom will the survey be administered?)

= Adescription of where/when participant observation will take place, and how data will be gathered and
interpreted (i.e., written, video, audio, etc.)

= The name and position of a person to be interviewed, relevance to research question, and a preliminary
list of questions to be asked

= The name of a local agency or institution you plan to visit, the kind of information you hope to obtain
there.

3. Data Collection; A common date will be arranged for conducting in-school surveys. If you plan to conduct an
interview or visit a local community agency, you will have to carry out these activities prior to this date.
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4. Class Presentation: Presentations will be scheduled prior to the end of the semester. Students will draw
numbers to determine the order of presentation.

Summary

You are required to submit a summary of the research project, one to two pages in length. Its purpose is to
provide an overview of the entire research project from beginning to end, and it must include the following
elements:

a) A description of the research question.

b) An outline of the procedure followed in carrying out the research.

c) A description of the sample used (humber of students surveyed, people interviewed or observed,
location, etc.).

d) A summary of the results of the experiment— What did you learn about the research question you have
investigated?

Please note that the last item is the most important part of the summary, and should constitute at least 50
percent of its content. The summary will be marked out of five (5) points (half of the value of your content
mark). The other five (5) points of the content mark will be an evaluation of the oral content presented in class.
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Material and Non-material Culture Activity

1.
2.

Divide the class into small groups of four or five students.

Have each student empty the contents of his or her pockets, pencil cases, bookbags or other personal
possessions onto the desk in front of him or her.

Ask each student to select one item of particular importance in their daily lives. Ask the students to
describe its function/role—what purpose does the object serve?

Once students have identified four or five different objects of importance in their daily lives, ask students
to brainstorm the significance of these items. Why do we consider them to be “important”? What cultural
beliefs or attitudes do they represent? How do these objects represent “hidden” aspects of the culture
that are not immediately visible to us?

This activity will bring to the surface several of the cultural values that can be discussed in this unit—
materialism, an emphasis on a “comfortable lifestyle,” an emphasis on physical appearance, personal
technologies (cellular phones, MP3 players), individual rights and freedoms are some of the cultural beliefs and
attitudes that can be associated with the objects that students usually bring with them to school. Students
begin to understand that cultural attitudes, beliefs, and values lay beneath each of the objects and behaviours
that are part of our daily lives. This is an important basis for

understanding the importance of analyzing the role and influence of culture in our daily lives. It is also an
important perspective to adopt when examining cultures different than our own, as it reflects the sociologists'’
belief in the importance of understanding other cultures as opposed to judging them.
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“Popular Culture” Assignment

Each group in our class will be assigned one of the decades of the twentieth century. You are expected to
complete two tasks:

[

a) Asagroup, you are expected to create a general description of your decade's “popular culture,” in which
you identify the major trends, events, ideas, fads, and fashions of your decade.

b) As an individual, each member of your group must research in-depth one (1) aspect of your decade’s
“popular culture” and create a description to be included as part of your group's presentation.

For a general introduction to the popular culture of your decade, visit the website “American Cultural History:
The Twentieth Century” available at the following URL:

kclibrary.nhmccd.edu/decades.html

View the material posted for your decade and make notes identifying the major trends, fads, fashions, ideas,
etc., that are part of the decade’s popular culture. As a group, identify three or four specific items (one for each
member of your group) that represent different aspects of your decade’s popular culture. Select aspects from
as many different categories as you can (i.e., do not select four examples of music or fads/fashions in your
presentation), preferably items for which the website provides a link. This information can provide the basis for
your description. You are responsible for locating several other sources of information in books or on the
Internet to expand your understanding of the “popular culture” topic you have chosen.

[

As a group, compose the general description of your decade’s “popular culture,” and have each individual
member add his/her component to the end of your group's presentation. Each group will present its decade to
the class, in chronological order.

Evaluation

Your presentation will be evaluated on the basis of the following guidelines:
Group Evaluation— five (5) points

a) Content: Extent to which your group describes the popular culture of your decade

b) Presentation: Technical construction of the “group” portion of your presentation (appropriate images and
text) and effective delivery in class

c) Organization: Efficient completion of assigned group tasks during class time

Individual Evaluation— five (5) points

a) Content: Extent to which you describe the aspect of “popular culture” you selected

b) Presentation: Technical construction of your individual component (appropriate image and text) and
effective delivery in class

c) Organization: Effective structure of your individual presentation
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Culture Assignment

The purpose of this assignment is to provide you with an opportunity to explore the field of anthropology. Your
group has been assigned one of three tribal cultures—the Masai (also spelled

Maasai) of Kenya, the IKung San (Bushmen) of the Kalahari, the Penan of the Borneo rainforest, the Saami of
Scandinavia, the Aborigines of Australia, or the Yanomamo of Brazil. Having read several anthropological works,
your task is to compose a well-organized anthropological essay (one to two pages) on the culture assigned to
your group, responding to several areas of inquiry.

Begin your essay with an introductory paragraph, in which you describe the location of your culture, a general
description, and other pertinent information about the culture’s present situation (population, economic
resources, lifestyle, etc.).

Respond to each of the following four questions/areas of discussion in your essay:

1. Anthropologists have observed that cultures around the world are very unique. Provide specific
examples to illustrate the uniqueness of the culture you have been assigned, and explain why you think
the culture developed these unique traits. That is, which factor(s) affecting cultural variation discussed in
class have shaped this culture?

2. Anthropologists discover, through personal experience in any culture, things are not always as they first
seem to be (i.e., visible and invisible culture). As you first read about this culture, something undoubtedly
will strike you as bizarre or odd, but upon further reflection it will make sense within the context of the
culture. Describe at least one such instance that applies to the culture you have been assigned.

3. Anthropologists also believe that cultures are dynamic, living organisms. That is, they are constantly
adapting and evolving, in response to internal and external influences. Describe how aspects of the
culture you have chosen are undergoing (or have undergone) change, and indicate the reason(s) why
this change has occurred.

4. Anthropologists are concerned with the future of small-scale, tribal cultures around the world. What are
the future prospects of the culture you have chosen in the new century? Will it continue to survive and
prosper? Or has it already started to decline? Provide evidence to support your assessment.
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Socialization Class Activity

Teachers can assign one group of students to research each of the following topics and present their findings
to the class

a) Margaret Mead: Culture and Gender

Examine Margaret Mead's famous study of gender in New Guinea (Sex and Temperament in Three Primitive
Societies). Summarize her findings and explain their significance in describing the influence of culture on the
development of gender roles.

b) Parents and Gender Socialization

Use resources provided by your teacher to research the role of parents in gender socialization. Present your
findings to the class in a well-organized presentation.

c) Peers and Gender Socialization

Use resources provided by your teacher to research the role of peers in gender socialization. Present your
findings to the class in a well-organized presentation.

d) Teachers/Schools and Gender Socialization

Use resources provided by your teacher to research the role of teachers and schools in gender socialization.
Present your findings to the class in a well-organized presentation.

e) Sports & Gender Socialization

Use resources provided by your teacher to research the role of sports in gender socialization. Present your
findings to the class in a well-organized presentation.

f) Mass Media and Gender Socialization

Use resources provided by your teacher to research the role of mass media in gender socialization. Present your
findings to the class in a well-organized presentation.

g) Socialization through the Life Course

Use resources provided by your teacher to research the process of socialization at various stages in the life
cycle. Present your findings to the class in a well-organized presentation.

h) Resocialization (Voluntary/Involuntary)

Use resources provided by your teacher to research the concept of resocialization. Present your findings to the
class in a well-organized presentation.
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The Ad and the Ego

A democratic civilization will save itself only if it makes the language of the image into a stimulus for critical
reflection— not an invitation for hypnosis.” ~ Umberto Eco

‘Advertising is the most powerful socialization force in the culture.” (from the soundtrack)

1.

As you watch the film, carefully observe the way in which images and sound bites are used to present
information. Why did the producers of this film select this approach?

According to the film, what role does advertising play in our modern culture? Why are most citizens
unaware of this role?

Outline the evolution of advertising at each of the following time periods:

a) mid-to late-nineteenth century
b) 1920s
c) 1950s

Indicate the common assumptions about advertising in each time period, and describe how these
assumptions changed from one period to another.

How did the concept of human nature change significantly in the years following World War 1? Describe
how this change had a significant impact on the advertisement industry.

Describe the relationship that modern advertising attempts to create with the human search for
meaning. Explain how this relationship is false and misleading.

According to the producers of the film, modern advertising has created a “consumer culture.” What will
be the long-range effect of this culture on the human race? Can this outcome be avoided? Explain your
answer.

Sociology 12: Teachers Guide Revised DRAFT (2024) 9



curriculum.novascotia.ca

Theories of Socialization Presentation Activity
Teachers can assign the following theories of socialization to specific groups of students.

a) Sigmund Freud and psychoanalysis

b) George Mead and role-taking

c) Erik Erikson and the Eight Ages of Man

d) Lawrence Kohlberg—Stages of moral development in children
e) Carol Gilligan—Gender differences in moral development

Students can create a group presentation that complies with the following (or similar) requirements:

a) All group members must participate in the oral presentation.

b) Work within the group should be divided as evenly as possible.

c) The presentation must summarize the main idea(s) of the theory, explain all relevant concepts and their
application to human behaviour.

d) The presentation must include appropriate visuals in the form of a chart, table, or diagram.

The following outline provides students with an overview of the content for each theory:
1. Sigmund Freud— The Theory of Psychoanalysis

Id, Ego, and Superego (description and relationship) Pleasure and Reality Principles
Psychoanalysis and Psychotherapy Repression and Anxiety
Oedipal and Electra Complexes Freudian Slips

2. George H. Mead— Role Taking

Role-Taking

Three Stages of Development

Significant and Generalized Others

I-Self and Me-Self

3. Erik Erikson— Eight Ages of Man

Main Idea of Theory—Psycho-social Stages

Stages 1 to 8—central issue / conflict of each stage

Key Concepts— Identity crisis, mid-life crisis

Relationship to Mead and Freud

4. Lawrence Kohlberg— Moral Development in Children
Main Idea of Theory Heinz Dilemma

Three Stages of Moral Development

5. Carol Gillian— Gender Differences in Moral Development
Critique of Kohlberg's Theory

Gender Differences in Moral Thinking

Three Stages of Moral Development in Women
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Theoretical Explanations of Social Institutions

Functionalists are particularly interested in the way in which social institutions help humans meet five
“functional requisites” essential to our survival.

Conflict theorists present a different explanation of social institutions.
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Theoretical Explanations of Social Institutions

Functionalists are particularly interested in the way in which social institutions help humans meet five
“functional requisites” essential to our survival.

A) Replacing members: Reproduction is fundamental to a society's existence. All societies, therefore, have
developed some form of family, an institution that regulates sexual behaviour and maintains orderly
reproduction.

B) Socializing new members: Social institutions teach new members the knowledge required to become full-
fledged members of society. Family, education, and religion are the primary institution that fulfil this role.

C) Producing and distributing goods and services: All human groups must obtain and distribute basic
resources (food, clothing, and shelter; essential cultural knowledge). The economy emerges as the social
institution that fulfils this role.

D) Preserving order: Internal and external threats to the social order must be resolved. The military, police, and
courts (all parts of government) exist to meet this need.

E) Providing a sense of purpose: Social institutions ensure social co-operation and cohesiveness amongst
society’s members, encouraging them to pursue common goals. Religion and family play a critical role in this
process.

Conflict theorists present a different explanation of social institutions.

Social institutions do not always operate to the benefit of all members. Rather, they serve the needs and
interests of the dominant elite within the society, helping them maintain their position of power, wealth, and
privilege and preventing less priviledged groups from improving their situations.
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Classifications of Crime

Legal

Clazsifications of
Crime
Clazsifications of
Crime

Sociological
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